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Lesson 1: My special people KS1 Year 1-2

This is the first of three lessons on the theme of growing and changing for key stage 1 pupils. This lesson focuses
on early learning about healthy, happy relationships, which is later built on in key stage 2.

We are learning:

Learning
objective

[V about the special people in our lives and how we care for one another

V] | can identify who special people might be
V1 1 can explain what makes someone ‘special’ and important
V] | can describe the different ways special people care for us

outcomes
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V] | can recognise how we can care for them in return

[Vl Box or envelope for anonymous questions
V] children’s story: Grandfather and I by Helen E-Buckley (a video of this being read is available
online)

required

M Resource 1: Special people spidergram'{ per pair)

Resources

M Resource 2: Caring for each othen(i*ger pupil)
[Vl Resource 2a: Caring for each othér (support, d)per pupil requiring additionapsupport)

Activity Description Time
Introduction Introduce learning objectives and outcomes and tevisit ground rules. 2
Baseline Pupils demgonstrate their understanding by‘completing the 'sentence: A 5
assessment special person is...

Read the story Pupils listen to and discuss the stéry of Grandfather and | by Helen E 15
Buckley.

Special people Pupils identif ial le,in thei lifi 10

spidergram upils identify some special people,in their own life.

Writing about Pupils discusswhat makes a ‘special person’ and write some sentences 10

someone special about their'own special person.

Caring for each Pupils’complete a grid to explain how special people can care for each 10

other grid other.

Reflection . . . . .

. Pupils revisit-the baseline assessment activity and reflect on how their

and endpoint o 5

assessment thinking has changed.
Pupils are reminded that if they ever feel uncomfortable or unsure about

Signpost support something involving a special person, they should tell another adult they 3
trust.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

It is important to consider sensitivities and prior knowledge about specific pupils’ circumstances. The
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topic of special people may be particularly sensitive for some pupils, e.g. those living in vulnerable
situations, who are being cared for outside of their immediate family, have been affected by difficult
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family circumstances, or have experienced bereavement. If safeguarding concerns (such as possible
neglect) arise during this lesson, report these to the Designated Safeguarding Lead.

special, person, people, friend, family, care, caring, help, thanks

Key
words

Introduction 2 mins

Briefly introduce today’s learning objective and outcomes and remind pupils about the agreed class
ground rules.

Baseline assessment activity 5 mins

Show pupils slide 4 and ask them’to finish the sentence starter: A special person is...

Pupils should individually,write their ideas.in their books or (if this is nat)practical) can discuss their
ideas in pairs before contributing to a-class discussion. If using this method, record pupils’ responses

Baseline assessment

on the board to revisit at the end.of-the lesson.

Encourage pupils'to share their ideas without providing prompts so you,geti clear sense of their
starting points. Observe pupils’ responses to gauge theif existing knowledge, understanding and
attitudes,as well as any_misconceptions that need addressing. Keep.their work safe — it will be used
to assess learning-at the end of the lesson.

Read and discuss the story 15 mins

Read the story Grandfather and | by Helen E Buckley (available online) to the class. Use questioning
to draw out the special relationship betweerthe child and their Grandfather and check pupils’
understanding. For example:

® What things do the'child and Grandfather like doing together? (e.g. going for walks, looking at
plants, reading)

® What words could you useto describe Grandfather? (e.g. kind, calm, caring, slow)
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® What does Grandfather do that is special? (e.g. doesn’t rush, spends time with the child, listens)

® Why is Grandfather an important (special) person in the child’s life? (e.g. because he cares for the
child, because the child trusts him and likes spending time with him)
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Special people spidergram 10 mins

Ask pupils if they can identify other people mentioned in the story who might be special to the child
(for example, father, mother, brothers and sisters).

Using Resource 1: Special people spidergram, model creating a special people spidergram for the
child in the story. Write their name (you will need to invent one) or do a quick drawing of them in the
central circle and around the outside write some of the different special people that were mentioned
in the story. You could also model thinking about other people, not mentioned in the story, who
might be special to the child, such as people at school (e.g. friends, teachers, lunchtime supervisors).

Next, ask pupils to use Resource 1: Special people spidergram to.create their own spidergam,
identifying special people in their life. Prompt pupils to consider family, friends, people at school or in
their local community, as well as any pets or animals thatimight be special to them.

This activity is personalised to support children to identify their own network of special people.
However, there is no expectation that children shiare their spidergram with others in the class. You
may wish to circulate around the class while pupils are working and discuss with them theinchoices
for identifying special people.

Writing about someone special 10 mins
Ask pupils to pick one of the. §pecial peoplefrom their spidergram and give:them time to think about
each of these questions in turn:

® What word could yeu use to describe this special person?

® Can you thinkof one thingyou and your special person like doing together?
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®  Why are'they a special.p€erson in your life?

Using'these reflectiabs;pupils write some sentences’to describe their special person and explain
what‘makes themspecial. Provide sentence prompts as needed.using slide 8.

Support: Pupils create a ‘wordle’ about thé special person.{using pictures or symbols instead of
words).

Challgnge: Pupils write a letter to-their special pefson, describing their character traits and explaining
why they are important to them:

Caring for each other grid 10 mins

Ask pupils to think‘about how the Grandfather (or any of the other special people mentioned in the
story) might help and care for'the child. Pupils will need to infer ideas from the story as not all the
information will be mentiened in the book. Discuss the importance of special people helping and
caring for each other, including how the child might help and care for the Grandfather.

Using Resource 2: Caring for each other as a guide, model recording some of the pupils’ ideas on
ways the Grandfather and child might care for each other.

Next, give every pupil a copy of Resource 2: Caring for each other. Pupils add ideas on how else
special people can help and care for us and how else we might help and care for special people. They
should use drawing and writing to add their ideas to the grid.
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Support: Pupils use the suggestions in Resource 2a: Caring for each other (support) and place these
in the right place on the grid. Note that some of the ideas can go in both columns (e.g. listening,
cuddling). Pupils could copy them out or cut and stick them.

Reflection and endpoint assessment 5 mins

Return to pupils’ baseline assessment activity: A special person is... and ask them to amend or add
ideas as a result of their learning. This could be done orally if this was the format used in the baseline
assessment, and could be added to the responses you recorded at the start of the lesson. Or, if pupils
completed the baseline individually, they could edit their work with\acoloured pen or pencil. This
can be used as evidence of learning and progress, and also to inform further teaching.

Signposting support 3 mins

This lesson focuses on positive, happy relationships, and does not touch on inappropriate or
unsafe behaviours. Emphasize to pupils that ourspecial people are those who make us feelsafe
and comfortable, and that if they ever feel gncomfortable or unsure about something, even with a
person they know well, they should tell-@n adult they trust. This could be another special person —
for example, someone at home (parént, grandparent; uncle, aunt) or someone in school (teacher,
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teaching assistant, midday supervisor).

Graffiti board

With the class, make a.graffiti board-en the board or flipchart to show what pupils have learned
about ‘special pegple’. Each pupil.can contribute one word, pictufre or symbol.

Thank you card

Extension activity

Ask pupils to design‘a thank you card to give to theif-chosen special person.
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Lesson 2: Growing up — the human life cycle KS1 Year 1-2

This is the second of three lessons on the theme of growing and changing, for key stage 1 pupils. This lesson
introduces the concept of the human life cycle. Pupils begin to understand how we grow and change as we get
older.

We are learning:

Learning
objective

[Vl about how we change as we grow.

] | can recognise the main stages of the human life cycle (baby, child} adult) and that the process of
growing takes time
V] | can describe what changes when people grow from young to old

outcomes
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V] 1 can identify ways children our age might be more independent now than when they were
younger

Box or envelope for anonymous questions
Resource 1: Writing frame (1 per pupil Who needs support)

required

%]
|
[V Resource 2: Things we can do (1 per.small group / pair)
|

Resources

Children’s story: The Growing Story by Ruth Krauss and Helen Oxenbury (a video of this being
read is available online)

Activity Description Time
Baseline Pupils demonstrate-their current understanding.by-isting the things that s
assessment change as chijldren grow.

Introduction Introduce’learning objective and outcomes and reyisit ground rules. 5
Spot the difference |- 'Pupils identify some differences betweenabies and children. 15
Class discussion: The class discuss what babies needand compare this to the needs of 10
different needs people at différent stages ofthe’life cycle.
Thinking about Pupils work in groups.toiidentify things they are responsible for now and 15
responsibilities things they will be résponsible for in the future.
Reflection . . i - .
. Pupils revisit the'baseline assessment activity to demonstrate how their
and endpoint s ch | 7
assessment understanding has changed or developed.
. Pupils are reminded about speaking to a trusted adult at home or at school
Signpost support ) ) ) ) 3
if they have worries about growing and changing.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

When discussing the needs of people at different ages, it will be important to recognise that these
needs differ depending on a variety of things, not just their age, and that everyone has different rates
of growth. During the lesson pupils consider things they are able to do independently now and things

Climate for learning

they will be able to do in the future. Be sensitive to pupils with disabilities (e.g. adapting Resource 4:
Things we can do if required.)

grow, change, difference, baby, toddler, child, adult, older person,dndependent, responsibility,

Key
words

human life cycle

Baseline assessment activity 5 mins

Using slide 2, explain that Taylor’s granny lives in-another country and has come to visit for the
first time since Taylor was a baby. Ask pupils to'list some different ways in which Taylor might,have
changed. Pupils can discuss their ideas in pdirs before contributing to a class discussiont Record
pupils’ ideas on the board to revisit at.the end of the lesson.

Encourage pupils to share their ideas without providing prompts so you get a clear idea of their
starting points. Observe pupils’ Fesponses to gauge their existing knowledge,understanding and
attitudes, as well as any misconceptions that need addressing. Keep the-list safe — it will be used to
assess learning at the endof the lesson

Introduction 5 mins

Baseline assessment

Briefly introduce today’s Jearning objectives and outcames and remind.pupils about the agreed
ground rules.

Show pupils slide‘4/and ask them ‘what do these, pictures show?". Establish that the pictures show
people at different ages and different stages-of life.

Ask pupils to discuss in pairs whether the pictures arefinthe right order and agree the correct order
as a.class before moving on to slide 5to confirm.the correct order; baby, then child, then teenager,
then’adult, then older person.

Spot the difference 15 mins

Ask the class to laok @t the photos'ofithe baby and child on slide 6 and as a class, discuss the
differences between the two life\stages. You may want to give prompts such as:

® What do they look like?)(hair, height, teeth)
® What type of clothes do they wear?
® What / how might they eat and drink?
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® How do they move?
® What do they do or like to do?

Using Resource 1: Writing frame ask pupils to write or draw the differences between the child as a
baby and as they are now.
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Support: Pupils respond orally to the sentence prompts and have their answers scribed.

Challenge: Pupils complete the challenge on Resource 1: Writing frame, considering how the child
will be similar / different when they become an adult.

Class discussion: different needs 10 mins

In pairs, ask pupils to consider the picture of the baby again (on slide 7) and discuss all the ways a
baby needs to be cared for. Make a list of the pupils’ suggestions on the board. Their ideas might
include: to be fed, have their nappy changed, to be bathed, rocked to sleep, cuddled, weighed at the
clinic, given medicine if they are poorly etc..

Discuss briefly with the pupils whether these are the same needs that children of their age have too.
If they are the same, mark them with a tick. If they are‘different, discuss how and why children of
different ages have different needs. Draw out that people of all different ages and stages of the life
cycle have needs and that these change as they. get older.

Challenge: Choose another age range from-the life cycle (adult or older person) and identify any
similarities or differences in terms of their needs, in.comparison to the needs of a baby (or child).

Thinking about responsibilities 15 mins
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Talk about how growingup means becoming increasingly independent'and responsible. Provide the
pupils with a list of ideas — Resouree2: Things we can do (now,.irthe future).

Pupils work in small groups and.identify which things they are responsible-for, or allowed to do now
and which theyare still tog.young to do, or be responsiblé for. Pupils can circle the ideas, using two
differentscolours, i.e. oné'colour circle to show what they can do now and another to show what they
might.be able to do‘in the future, when they are qlder. Be sensitiveto pupils with special educational
neleds or disabilitie’s, and adapt the ideas sheet-if required.

Support: Ask pupils to concentrate on circling the ‘things they can do now’. Once they have finished,
ask them-to look through the things theyhaven’t cireled and draw out that these are things they
might be responsible for or able totdo'in the futute. If appropriate, they could choose one to set as a
target for themselves e.g. ‘By the end of year-15.l will be able to brush my teeth on my own’.

Challenge: Ask pupils to add'one more jdeafor ‘things we can do now’ and one more idea for ‘things
we might do when we are older’ to theirsheet. They should circle these with the relevant colour.

Bring the class back together to compare ideas. Establish that there will be things that the child might
be able to do now, like putting-on a coat, tidying their things or saying sorry, and some things they
will be able to do in the fature, like driving a car or using the laptop by themselves.

Reflection and endpoint assessment 7 mins

Pupils share with a partner something this lesson has made them think about growing and the
human life cycle.

© Medway council 2022 | 8



Show pupils the list they made in the baseline assessment, which captured different ways in which

a baby might change as they grow into a child. In pairs, ask pupils to discuss if they have any more
suggestions or if they would change anything as a result of the lesson. They could also share any
ideas of how a child will change as they continue to grow towards adulthood. Using a different
colour, add any new ideas to the class list or edit any existing ideas. You may wish to photograph the
edited class list as evidence of learning and progress, and also to inform further teaching.

Signposting support 3 mins

signposting support

Emphasise to pupils that if they have any questions or worries about-growing or changing, they can
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always speak to an adult they trust. This could be one of the spécial people they learned about in
lesson 1 — for example, someone they trust at home (parent;carer) or in school (teacher, teaching
assistant, midday supervisor).

Extension activity

The human life cycle

Provide pupils with a bag of objects that might be used by people at different stages ofithe human
life cycle. Ask them to choose an objectand match it,to one of the stages of the human life cycle
shown on slide 14 (baby, child, adult, older person)and explain their decision.

Include things like: a rattle, ball, toy car, handbag or shopping bag, wallet 6t-purse, newspaper/
magazine, hats, mobile phone, glasses, walking stick.

Be prepared to challenhge any stereptypes that arise, such as all older people use walking sticks, or
walking sticks arefonly used by eldeér people.

The growing story
As a«¢lass, read The‘Growing Story by Ruth Kraussand Helen Oxenbury (available online — or an
alternative story'about growing and changing if.preferred) and\discuss questions such as:

Extension activity

1. How doesthe character feel about growing up? (e.g. éxcited, impatient and curious)

2. How-ate things and animals growing and changing-around the character? (everything seems to be
grewing quickly, e.g. the grass-growing taller, fruit ripening, the chicks becoming chickens and the
puppy becoming a dog)

3. What is not so good about growingand getting older? (sometimes it can mean doing things that
might be less enjoyable at first, likeearning difficult times tables or doing other things that can
seem tricky tobegin with)

4. What is good about growing and getting older? (it can be exciting — it can mean being able to do
different/more things)

Note that you will need to review these questions and and adapt as necessary if you choose an
alternative story.
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Lesson 3: Everybody’s body

KS1 Year 1-2

This is the last of three lessons on the theme of growing and changing, for key stage 1 pupils. In this lesson,

pupils learn the correct terminology for male and female genitalia. It is important for younger pupils to know

how to name body parts correctly as this contributes to safeguarding — helping them to take care of their bodies

and keep themselves safe. The learning in this lesson is built on in key stage 2, when pupils learn about puberty

and the changes that occur when growing from children to adults.

Learning
objective

We are learning:

V] to name different parts of the body, including genitalia

outcomes
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V] | can describe similarities and differences between myselffand others
] 1 can recognise and use the correct names for main pafts of the body
V] | can recognise that some parts of the body are private

Resources
required

[V] Box or envelope for anonymous questions
[Vl Two anatomically correct baby dolls (ené’male and one female) dressed identically:If-hot
available, slides 7 and 8 can be used

can pair with someone whothas the same‘colour as them)
[Vl Resource 1: Body parts abels (1 set pe¢'small group)
V] Resource 2: Body outlines (1 per small group, printed A3 size)

V] Different coloured pom poms ofbean bags (1°per pupil and at least two of each colour so pupils

Activity Description Time
Introduction Introduce |earning objectives and outcomies and revisit,ground rules. 2
Baseline Pupils draw and write about boys.and girls to defmenstrate their current 10
assessment understanding.

Pom pom game P.uplls play a game to introduce, or recap,the concept of similarities and g
differences.

Naming body parts Teacher introduces names of-body parts, including external genitalia, using 10
baby dolls as'astimulus.

Labelling body Pupils'work in small groups to label body outlines with male and female 1s

outlines body parts.

Private body parts Pupils identify private body parts and guess the body part described in a s
riddle.

Reflection . ) . .

. Pupils repeat the baseline assessment activity and see how their
and endpoint o has ch 5
assessment understanding has changed.
. Pupils are introduced to, or reminded about the NSPCC’s underwear rule
Signpost support 5

and sources of support.
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Climate for learning

Key
words

Baseline assessment

Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

It is important to consider sensitivities and prior knowledge about specific pupils’ circumstances. For
example, this topic may be especially sensitive to pupils who have experienced any kind of sexual
abuse (including peer-on-peer abuse). It may also be sensitive for those with visual differences —
such as a scar, mark or condition that affects their appearance. You may wish to share the lesson
topic with these children ahead of the lesson and, if it feels appropriate, place them in a group with
yourself or support staff (e.g. during the pom pom game) to provide-extra support during the lesson.

If safeguarding concerns arise during this lesson, these should be reported to the Designated
Safeguarding Lead.

This lesson does not explore the terms ‘sex’ and ‘gender’(directly, but makes careful use of
language, recognising that medical professionals observe and record a child’s sex at birth based
on their genitalia (though sometimes this is not cléar in the case of children with differences in sex
development (DSD), also referred to as intersex):In the lesson the terms male/female and:-bay/
girl refer to biological sex/sex recorded at birth. However, a child may not always identifywith the
sex recorded at their birth. If you have pupils who identify as non-binary or trans, itis.advisable to
discuss the lesson content and appreach with them,their parent(s) or carer(s) before teaching the
lesson.

same, different, male, female, boy, girl, body, born, private parts, genitals, penis, testicles, vagina,
vulva

Introduction 2 mins

Briefly intreduce today’s learning objective and outcomes and remind(pupils about the agreed class
ground rules.

Baseline . assessment activity 10 mins

Ask the pupils to draw two children ~a boy and asgirl — and to write around their pictures what the
boy.and girl look like.

As this is a baseline assessment, ask pupilsito work individually but reassure them not to worry about
spelling or drawing skill;you are just interested in their first ideas. Observe their responses to guage
their existing knowledge, understandihg and attitudes, as well as any misconceptions or gaps that
need adressing. Look out for any'stereotypes that children may be illustrating through their answers
(for example, that all girls have’long hair and all boys have short hair) which should be challenged
throughout the lesson). Keep their work safe - it will be used to assess learning at the end of the
lesson.
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Pom pom game 8 mins

Play a game to illustrate the different types of similarities and differences that can exist between
people. Before playing, remind pupils of the ground rules and the importance of being kind with our
words when discussing similarities and differences:

® Gather the class in a circle
® Give each pupil a coloured pompom or beanbag (make sure there are different colours)

® When you say ‘Go’, the pompoms are passed to the next person{just once) in a clockwise
direction. Make sure everyone has a pompom.

® Repeat a couple of times: you can speed up or slow down(of’change the direction.

® After a couple of minutes, ask pupils to spread out andpair up with someone who has a different
coloured pompom.

® |In their pair, ask pupils to find something that'is’different about them using the sentence starter
on slide 4:

We are different because... (For example,“We are different because we have different‘colour hair’ or ‘I
like animal stories but you like superheroes.’).

® Next, ask pupils to move again-and find someene that has the same coloured pompom as them

® Ask them to find something else that makes them the same or that they have in common, using
the sentence starteron slide 4: Werare the same because... (For example, ‘We are the same
because we both wear glasses’)

® Repeat a few times, allowing-for pupils to form different pairs.

If pompoms/bean bags are‘not available, the game can be*played by asking pupils to move while
music-is’playing and freéze when the music stops. Theythen form a pair with the person closest to
them\and discuss-the differences and similarities ag’above.

Bring the class-back together and discuss how.some thingsthat are the same or different can be seen
immediately,{such as how someone looks); for example~“We both wear glasses’ or ‘We both have
long hair,"and others are less obvious; for example ‘We both like bananas’ or ‘We don’t like football.
Explain’that in this lesson, we will-be mostly thinking about those things that can be seen; the
physical similarities and differeénces between-people.

Naming body parts 10 mins

Explain that peoplé’s bodies are\different. When babies are born, the midwife or doctor says whether
they are male (boy) or female\(girl) by looking at their body parts.

Show the class the anatomically correct baby dolls (two identical dolls about the size of a new-born
baby — ensure they are dressed the same and that one is male and one female). Slide 7 can be used
if dolls are not available). Ask pupils to point out all of the parts of the baby dolls’ bodies that are
the same and name them. Next, ask them to guess which they think is male and which they think

is female — how will they know? If the babies were older, would it be easier? This could be a good
opportunity to challenge any stereotypes you observed in the baseline assessment around how boys
and girls might look.
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Pupils are likely to say that they will need to undress them or ‘look at their private parts’. Discuss
what we mean when we talk about private parts — the parts of our body that we keep to ourselves,
that we cover up with our underwear.

Undress the dolls — or show slide 8 — and ask the pupils to spot the difference; their private parts are
different. Point out the genitals (one private part) and explain that these parts can look a bit different
for everyone (in the same way that our ears, eyes and noses can look different from other people’s).

Discuss how people have all sorts of names for male and female genitals, but there are some
scientific words that are important for them to learn. Ask if anyone knows the scientific name for
male and female genitals? Show slide 9, and reveal the words penis) testicles, vulva and vagina, and
say the words aloud as a class. Ensure pupils are clear that ‘vulva®refers to external body parts (or
parts outside the body) whereas the ‘vagina’ is internal (inside the body). The opening of the vagina
is part of the vulva, as is the urethra (the opening urine/pee comes out of).

Labelling body outlines 20 mins

Show slide 10 and tell the pupils that they are‘now going to do a group activity to show,the
similarities and differences between female bodies and male bodies. Provide each grotp with
Resource 1: Body parts word labels and an A3 copy.of Resource 2: Body outlines,Scissors and glue.
Ask the pupils to correctly organise the labels en.the body outlines. Pupils can(draw arrows to label
the body parts. They only needto draw onecarrow for each bodypart (for example, they only need to
label one elbow).

Support: In a small group, ask pupils.to point to and name the relévant body parts on anatomically
correct dolls and.then use sticky:tape to attach the labels.

"
o
=
>
=
)
©
o
1
o
(&

Bring the class back togetherand use slide 11 to reinforcé.the correct names for body parts. Use

this slideyte emphasise_that some body parts come in pairs (e.g. eloows, eyes, shoulders) and that
only'the opening of the vagina can be seen from cutside because€'it'is inside the body. The buttocks/
bottom are not.visible on the body outline, socheck that pupils have correctly identified where they
are on the bedy.

Privatebody parts 5 mins

Using a coloured pencil ask groups to circle-on.their outlines the parts of the body that are ‘private’
or that are usually covered.by underwear(they should circle the vulva, penis and testicles, buttocks/
bottom and surroundingjareas).

Share the following ‘riddle’ and askpupils to look at their human outlines and discuss in their groups
what the body part could be:

This part of the body is:
® Not on the head
® Private

® Covered by underwear

As a class, establish that this could be the vagina, vulva, penis, testicles or buttocks/bottom.

© Medway council 2022 | 13



Reflection and endpoint assessment 7 mins

Give pupils back their ‘draw and write’ activity that they did at the beginning of the lesson. Ask them
to add to or amend their response, in a different colour, to show how their thinking might have
changed as a result of the lesson. This can be used as evidence of learning and progress, and also to
inform further teaching.

If time allows, ask pupils to share what they have learned with a partner using the sentence starter:

Before this lesson, | didn’t know that... but now | know that...

Signposting support 5 mins

Remind pupils that the genitals and buttocks/bottom are sometimes called ‘private parts’. Private
parts are parts of the body covered by our underwear:'Wwe have the right to keep these private or

to ourselves. Sometimes a doctor, nurse or family member might have to look at, or touch a child’s
private parts (including genitals) but they should(@lways explain why and ask the child if it is OK first.

Reinforce this with the NSPCC underwear rale:— PANTS:

® Private parts (including genitals) are private (We have the right to keep our private parts to

sighposting support

ourselves. Sometimes a doctor,(nirse or family)member might need to lookat or touch a child’s

Endpoint assessment and

private parts, but they should,always explain,why and ask the child if it's.OK first.)

® Always remember yourdbody belongs.toyyou (If someone asks to see-or tries to touch a child
underneath their underwear, the child should say 'NO' — and tell someone they trust.)

® No means no (Everyone has the-right to say no — even to a family member or someone they love.)

® Talk about(secrets that upset you (Bad secrets are thosé/that make us'feel sad, worried or
frightened — tell a trusted adult about a bad secret straight away.)

® Speak up, someonecan help (Talk to a trusted.adult about stuff that makes you worried or
upset.)

Emphasise that if pupils have any questions or worries about anything they learned in the lesson
today, they:should speak to an adult they-trust. This_could be one of the special people they learned
aboutindesson 1 — for example, someone they trust at home or in school.

Extension activity

Looking at animals
Discuss animals withzthe pupils, noting how they are male or female just like people. Show pupils a
range of anatomically correct farmyard animal toys or images. Ask them to identify which are male
and which are female.

Extension activity

© Medway council 2022 | 14
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Year 1-2 Lesson 1 | Resource 2: Caring for each

other

Ways special people can help and
care for me...

Ways | can help and care for special
people...

© Medway council 2022 | 16



Year 1-2 Lesson 1 | Resource 2a: Caring for each other (support)

helping me getready
for school

taking me-places, like

putting toys,away the park

reading together

helping me when I'm
sad

helping at home listening

© Medway council 2022 | 17



Year 1-2 Lesson 2 | Resource 1: Writing frame

-

When they were a baby...

They ate and drank

They wore

They liked

They could

-
-

Now they are older...

They eat and drink

They wear

They like

Now they can

In the future...
How will they be similar when they grow up to be an adult?
How will they be different when they grow up to be an adult?

© Medway council 2022 | 18



Year 1-2 Lesson 2 | Resource 2: Things we can do

Things we can do now O

Things we might do O
when we are older

Use a knife and fork Drive a car

Play indoors alone

Own a mobile phaone Travel to school alone

Pack our school bags Wash our hair Choose a healthier snack

© Medway council 2022 | 19



Year 1-2 Lesson 3 | Resource 1: Body parts labels

ankle testicles penis
vulva elbow mouth
tummy eye shoulder
knee bottom or buttocks neck
wrist chest ear
nipple hand foot
A
ol
ankle testicles penis
vulva elbow mouth
tummy eye shoulder
knee bottom or buttocks neck
wrist chest ear
nipple hand foot

© Medway council 2022 | 20
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PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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KS1 Lesson 1 &
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L@gﬁing objective

&QWe are learning about the special people in our lives and how

%_ We care for one another.

Learnin@'{:{ltcomes

1 | can idéntify who special people might be. \.
%Qn explain what makes someone ‘spe(@' and important.
é)@'l can describe the different ways sg{gpeople care for us.

(90 [ 1 can recognise how we can c%@r them in return.
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Special people care for each other

@ring for each other

Py
x)!fays special people can help and care for me...

Ways | can help and care for special people...

How might the child
help and care for the.&"
Grandfather? <>

How might the
Grandfather help and
care for the child?
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O o) 2)
OQ 90 (7.
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happy fortable.

Jitsure about something, it is
portant to speak to a trusted

_________________________
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More activities

Thank you card
Design a thank you card for a special person.

Graffiti board b\.
As a class, make a graffiti board or flipchart to ) \ ‘Q
show what you have learnt about ‘special people’. O . ,&9 >
Everyone can add one word, picture or symbol. (9 Ca\ (;(\
Q P (Z
Q 9 0
Ko( @Me@%zz &o
& & & o,
oY L < a
o " Q
C © RS Vv
L X Y
@ Q \' . o
> O < &
C . o~ o
QQ QQ < )
2 © S v’
R O &
N\ e
S e
o
< &,©
/)
N\ AN
? i
& Q
(%2 ¢



PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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@visit from granny

O Taylor's granny lives in another country.
¥,  She has come to visit for the first time since Taylor was a baby.

Taylor, you’ve grown and
chagged so much since
as last here!

-
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T o R ¢ o ) 4
Learning objec{ﬁre C es ageg’o l
v We are IearnirQQout how we change as we grow. &0‘ ’ Q/?‘ ely
Learning outcomes A / 6 \/s\y
I | can recognise the main stages of the human life cycle (baby, chiﬁs> ——

adult) and that the process of growing takes time. Q} X, A 3B
. ‘Q child baby teenager  older person adult

[ 1 can describe what changes when people grow from yctlJ@ o old. 'Q_ _________________________________________________

\
M I can identify ways children our age might be more i endent Q*
O

}
' What do these pictures show?
now than when they were younger. .

o) T )
R C
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a&linking alg)éat responsibilities

What things might
you be able to do
when you are older?

@ mgs can you
do now?
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Things we might
e able to when
we are older...
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Talk to a{é\rtner (JO visit froppgranny
Ad V.
‘ Taylor, you’ve grown and

changed so much since
| was last here!

I \
| Tell them one thing you
E have learned today that 'o
' has made you think. i

Can you add to it? Would you change anything?

____________________________________________________

? S T —— \
‘ aé QA [ Look back at your list of ways Taylor might have changed.
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Signposting support

Trusted adults can help with questions
or worries about growing and changing.

e A\

More activities

dhe human life cycle
%_ Can you match the object to the life stage?

e
’

R
More actw@%s

The growing

T T T T

Listen to the story and discuss:

* How does the character feel about growing up?
* How are things and animals growing and changing
around the character?

* What is not so good about growing? A
«* What is good about growing? *60

<
&
>

—r——r—ury

e

adult

older person
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YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.
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Lc@%ing objective
&QWe are learning to name different parts of the body, including
O&' genitalia.
& Learni oﬂtcomes
.
M I can ribe similarities and differences between myself and
\,‘>6 e N
Everybody!s bOdy °® Iibgn recognise and use the correct na for main parts of the
(o) é}%ody. AN
KS1 Lesson 3 & o _ ) _
(%)) 6(9 1 I can recognise that some par{soﬂ;the body are private.
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Can you dravﬂwo children? AQOSE We are dgé(t . E
Make one a girl and one a boy. oQ ::::"g__:::::::
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: W@ e the same because... :
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Around the pictures, write what the girl and the boy Iooi@g.
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Differences and similarities we can see Dit{frences and similarities we can not see

| don’t like football
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The baby’s genitals are different.

Do you know any scientific names for
male and female genitals?
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Naming the genitals Jabelling body outlines
&o D QoI m——p «qgn
male genitals female genitals o&' elbow
&N

. . ‘\’
vagina vulva
\ (inside Qé%eody) X OQ ‘ [ !
I penis 0’0 O
o) Na

testicles

%7
Q (9(9 male A female
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Labellmg‘bﬁ\:dy outl@& - answers grlvate body parts . :

> 02 mouth < v. . Using a cgloured pencil

nipple eye ear _>{23 Qo {2&;} can you circle the parts

of the body that are
private?

chest

tummy L —

hand vulva

3

e DOTtOM o
or buttoeKs

N
<—é- ankle QA‘
™ o
male femalgb(

%4

elbow ==p

Clue: They are usually
covered by underwear.

female
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Can you solve the riddle?

O
ST T 0 : &&' Look back at your drawing from the start of the lesson.
E/ \: 0o % |
' This part of the body is... 6@0. Canyi,&dd anything new?
. * noton the head : .
i « private E 4 . I@re anything you would like to cha@\?
i * covered by underwear ! . ,sﬂn\ ’b‘
: ! o O
A ’ *6 o 6
N L’ male @, female %) ("7}
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Before this lesson, | didn’t know that...

But now | know that...
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*‘\%Ik about secrets that upset you.
R

Private p@eﬁncluding genitals) are private.

AIW@%member your body belongs to you.

m‘means no.

Speak up, someone can help.
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More activities
Looking at animals
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Look at some different animals:

_——————

i * Can you tell which are male?
i » Can you tell which are female?
* How do you know?

_____________________________________




PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
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Lesson 1: What makes a good friend? KS2 Year 3

This is the first of two lessons on the theme of friendship for year 3 pupils. This lesson builds on pupils’ key stage
one learning about special people by developing their understanding of close networks and friendships.

We are learning:

Learning
objective

V1 about friendship, including why it is important and what makes a good friend

] | can recognise the different types of relationships, including friendships, that might be important
to people (e.g. family, friends, groups to which they belong, neighbours)
| can explain why friendship and having friends is valuable

outcomes

PN

o

=
c
S
@
o

|

| can describe how friends show they care for and value each other
| can evaluate what is most important in a friendship

Box or envelope for anonymous questions

Children’s story: Grandfather and | by Helen E-Buckley (a video of this being read is available
online)

Resource 1: Good friends case studjes{1 case study per group)

Resource 1a: Friendship statements (1 per pupikwho needs support)

required
NN NN |N

Resources

Resource 2: Ideas bank (1 persmall group of pupils)
Resource 2a: Ideas bank =X stupport (1 per pupil or group who need support)

Resource 3: Friendship‘zones of relevance (1 per small group of pupils)

Activity Description Time
Introduction Introduce learning objectives and outcomes and revisit ground rules. 2
Baseline Pupils_record their responses to the.questions: What.makes a good friend? 8
assessment and_Why is friendship important?

Relationships Create a class brainstorm shawing different-types of relationships, including s
brainstorm friendships.

Importance ‘of Pupils work in paifs‘to complete'd sentence starter: s
friendship Friendship is.important because:..

Good friends case In pairs, pupils read case.studies about different friendships and list the 1s
studies qualities of a good:friend.

Friendship zones of | Pupils work.in small groups to complete a zones of relevance activity about

15
relevance what is more or less important in friendship.
Reflection . . . . .
. Pupils revisit the baseline assessment activity and demonstrate their
and endpoint 7

assessment learning.

Signpost support Pupils are reminded about sources of support they can turn to if they have 3

worries or questions on the topic of friendship.

© Medway council 2022 | 2



Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,

£
L o
Lp=
C =
53
o

communication, and handling questions effectively.

friend, friendship, special, close, caring, valuable, different, qualities, important

Key
words

Introduction 2 mins

Briefly introduce today’s learning objective and outcomes and remind pupils about the agreed class
ground rules.

Baseline assessment activity 8 mins

Using slide 4, ask pupils to imagine that a child inyear 1 has the following questions for them:
1. What makes a good friend?
2. Why is friendship important?

Ask pupils to reflect silently on eachrfor a few moments before recording their responses in their
exercise books.

Baseline assessment

As this is a baseline assessment, pupils should work individually but reassure them not to worry
about spelling; you are just interested.imtheir first ideas. Observe pupils’ responses (for example, by
circulating while they work) to gauge their existing knowledge, undérstanding and attitudes, as well
as any misconceptions or gaps_that need addressing.

Ask pupils not to amend orchange their answers during-the lesson; they will have an opportunity to
revisit their ideas at thé-end.

Relationships brainstorm 5 mins

Use slide 5 or-write the word ‘relationships’ in the centredof the whiteboard or a piece of flipchart
paper. Ask’pupils to help you brainstorm different types of relationships. If needed, suggest an
example, such as ‘family’ or ‘playéers in a team’,

Next ask pupils, ‘Which of these relationships<could be friendships?’ and draw out that a person
could have friendships within any of these groups. Explain that most people will have different types
of relationships in their‘ife; some might be friendships (for example, friends at school or friends

in their family) while others might\be ‘acquaintances’, or people they know, but less well (such as
neighbours). Emphasise that this'will look different for everybody.

0
Q
=
2
£
(2}
©
()
S
o
o

Suggestions might include:school friends, classmates; best friends; team-mates; family (parents,
grandparents, siblings, aunts/uncles, cousins); neighbours; people from clubs, communities and
religious groups; imaginary friends.

Pupils might also mention ‘online friends’. Acknowledge that some friends communicate online, while
reiterating the importance of following safety rules if in contact with others online. Remind the pupils

that most social media and gaming sites have a minimum age of 13.

© Medway council 2022 | 3



Importance of friendship 5 mins

Ask pupils to work in pairs to complete the sentence on slide 6: Friendship is important because...

Pupils can write their sentence and then read them aloud to the rest of the class. Pupil responses
will vary but might include that friendship is important because it means having someone to play
and laugh with, that it can be fun, that it gives people someone to share things with, and it can help
people to feel good.

Good friends case study 15 mins

Provide pairs of pupils with a copy of one case study from Resoutce 1: Good friends case studies. Ask
them to read it and discuss what makes the friendship positive or good. Take feedback from the class
making a list of all the different qualities that make a good-friendship.

Ideas that might come out of the case studies include:-having fun / laughing together, trusting each
other, listening, encouraging / helping each othet; sharing interests etc. Pupils can also add additional
ideas that may not be mentioned in the case studies.

Support: Pupils read the adapted worksheet Resource 1a: Friendship statements and'tick to say
whether the statement applies always’/ sometimés / hever.

Challenge: Provide more than one case study per pair and ask pupils to make their own list of
qualities that make a good friendship.

Friendship zones of relevance 15 mins

Provide groups-with Resource 2:1deas bank — things that might be features of a friendship —and
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ask them to;consider whatis,more or less important. Groups can record.their ideas as indicated
on Resoptee 3: FriendShip zones of relevance. They cafi choose some.or all of the suggestions and
mightalso choose to‘add some of their own ideas;

Support: Give pupils Resource 2a: Ideas bank~'support which’has picture cards that they can move
into position.on the zones of relevance.

Challerge? Pupils add their own ideas to the zones of relevance.

Bring'the class back together and@sk groups,toshare and, where appropriate, justify some of their
choices.

Establish that one group’s zones of relevance might look a little different from another’s because
different things will beXimportant to-different people, and to the different friendships they have. For
example, ‘see each-other often’ might be more important for some friends, while others might find
they can go for a while without'seeing each other, but they still enjoy spending time together when
they do. Similarly, some peaple might like to ‘give hugs / high fives’ to their friends, while others
might like to use different ways to communicate their affection.

However, groups should have identified some of the following ideas as more/not important:

® more important - speaking politely to each other, encouraging each other, listening, sharing,
being kind, helping each other, cheering each other up if one person is sad

® notimportant - wearing the same clothes, being the same religion, not having any other friends

© Medway council 2022 | 4



Reflection and endpoint assessment 7 mins

Ask pupils to return to their responses to the question: ‘What makes a good friend?’ completed at
the beginning of the lesson. With a different coloured pen or pencil, ask them to add to or amend
their response to show how their thinking might have changed, or anything new they have learnt, as
a result of the lesson.

Signposting support 3 mins

Emphasise that if pupils have any questions or worries about friendship or anything else that has
arisen from the lesson, they can always speak to an adult they trust at home, outside the family or at
school (for example, a teacher or midday supervisor).

There are also organisations that can help, like Childline who have a free telephone service: 0800
1111.
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Friendship poem/rap/song

Pupils can work as a whole class, or in;small groups)to make a poem, rap or song about friendship
that:

® says why friendship is important

® includes some of the.qualities of a friend

Extension activity

You may wish to share’some examples to inspire pupils, such as an‘acrostic poem that spells out
‘friend’: (F-friends\are people wé-can count on, and who show:, R-respect, I-interest in our lives
E-encourage,us-when things are tough, are N-non-judgemental, D-dependable)

© Medway council 2022 | 5



Lesson 2: Falling out with friends KS2 Year 3

This lesson follows on from the previous year 3 lesson — What makes a good friend? Sometimes, even good
friends can ‘fall out’ or have disagreements but it is important that pupils learn that there are ways they can
manage this if it happens to them.

We are learning:

how to maintain good friendships

objective

NN NANN | IRNAMNN|HNFN

Learning

about solving disagreements and conflicts with peers

| can identify what helps maintain friendships
| can describe feelings when disagreements and conflict occur
| can identify what can help and not help if there are friendship problems

Learning
outcomes

| can demonstrate strategies for solving arguments with peers

Box or envelope for anonymous questions

Resource 1: Friendship circles (baseline and €nd-point assessment — 1 copy per pupil)
Resource 2: Falling out concept image enlarged copy for display (alternatively, display(and add
ideas to slide 8)

Resource 3: Friendship forum pasts (1 per pair of pupils or copies of all for challenge activity)
Resource 3a: Friendship forupd'post - suppart (1 per pupil who needs suppaort)

[V Optional: long piece of woal
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From previous lesson (year 3, lesson 1)
V] Resource 1: good friends case studies for reference

Activity Description Time
Introduction Introducelearning objectives and outcomes and revisit ground rules. 2
Baseline Pupils consider how good friends’behave — what'they always, sometimes c
assessment and never do.

Friendship chains Pupils briefly recap what makes a.strong or good friendship. 5
Feelings bubbles As a class, pupils explore how.it feels to fall out with a friend. 5

Falling out concept

Pupils describe and évaluate possible strategies to repair a friendship. 15
cartoon

Friendship advice Pupils work-in_pairs to give advice in response to forum posts from children 1s

who are having friendship troubles.

Reflection ) ) ) ] o
. Pupils reflect on their learning and repeat the baseline assessment activity
and endpoint 10

assessment to see how their understanding has changed.

Signpost support Pupils are reminded about sources of support they can turn to if they have 3

worries on the topic of friendship and falling out.

© Medway council 2022 | 6



Climate for
learning

Key
words

Baseline assessment
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication and handling questions effectively.

friend, friendship, argument, falling out, making up, apologise, solution

Baseline assessment activity 5 mins

Briefly introduce today’s learning objectives and outcomes and remind pupils about the agreed class
ground rules.

Ask the class to imagine a group of friends and the things they might do to remain good friends.
Pupils work individually to complete sentence starters using Resource 1: Friendship circles.

Allow pupils to record ideas independently and observe their responses to guage their existing
knowledge, understanding and attitudes, as well.as any misconceptions or gaps that need
addressing. Once pupils have recorded some,ideas individually, ask them to put their warkto one
side (it will be returned to at the end of.the lesson) and share some of their ideas with'the class.

Friendship chains 5 mins

Ask pupils to think back to the previous lesson on what makes a good (positive/strong) friendship.
Make a list on the flipchart or refer backito the list made in the previous lesson.

Optional: To create-a visual demonstration of positive/strong friendship, ask 2-4 pupils to stand
together and halda piece of wool between them to represent a friendship, circle. Pupils can take

it in turns totsay somethingthat makes a strong friendshifp.*They should pass the wool onto the
next person as they de~so. As the wool strands doublg-up, the links between the pupils will become
thicker.and stronger<—demonstrating how the friendship chain becomes stronger too.

Pupils’ suggestions will vary but might includet_being kind/caring, encouraging each other, sharing,
communicating with each other (e.g. by listening), celebrating each other’s achievements, helping
each other, letting their friend play/spend.time with.others if they want to.

Feelings bubbles 5 mins

Explain that sometimes even really close friends might have arguments or fall out.

If you are using the yisual demonstration from the activity above, you could show this by asking one
of the pupils to drap their piece 6fwool and possibly cutting some of the strands.

If time allows and it feels apprapriate with your class, ask pupils to share some possible reasons why
children might fall out or‘argue. Remind pupils to think of general examples and not to name names
or tell stories of others in the class. Alternatively, use slide 6 to give pupils a brief overview of reasons
why children might fall out.

Draw circles on the whiteboard or use slide 7. Ask individual pupils to come up to the board and
write a descriptive word in one of the circles about how someone might feel if they argue with a
friend (e.g. frustrated, sad, upset, annoyed, lonely, regretful, scared, jealous). Repeat until all circles
are full. Using the ideas pupils have shared, establish that arguments can prompt difficult feelings for
everyone involved.




Class discussion: different needs 15 mins

Display slide 8 or a printed, enlarged version of Resource 2: Falling out concept image.

Ask pupils to imagine the children in the picture have had an argument or have fallen out. As a class,
discuss what the children could do or say next and write a different idea in each box. Include at least
one example of asking for help from a trusted adult as well as one other ‘good’ idea (e.g. give each
other some time to cool off and then talk it through respectfully) and one ‘not-so-good idea’ (e.g.
decide to get their own back).

Pupils work in pairs to decide which would be the best response and.which would be the worst
response, explaining their thinking. Take feedback.

During the feedback discussion, draw out that the best action.can depend on how the friends are
feeling and what has caused the argument. If one or both«of the friends are experiencing big or
strong feelings, a ‘cooling off’ period can be useful befere any action is taken. Sometimes, it might be
useful for the friend to explain to the other person‘how their actions made them feel. Another option
is to say sorry or talk about what happened together, respectfully listening to the other person’s point
of view. However, if the children feel they can’t mend things by themselves, this is a gooddime to

ask for an adult’s help. If someone sees or'experiences bullying behaviour, they should'always tell a
trusted adult.

Friendship advice 15 mins

Remind pupils of Lessen"1*Resource 1: Good friends case studies, which they looked at in the
previous lesson. Organise the pupilsinto the same pairs they worked'in for the previous lesson and
give them a copy-of the corresponding Resource 3: Friendshipférum posts. Pupils read what has
happened to the characters, Imagining they are part of an-online friendship’forum, giving advice
to children'who have argued with their friends — they sheuld work in"pairs to respond to the post,
providing some ideas)of‘how to manage the situation.

Pupils suggestions-will vary but might include ideas such as:

® Post A—Tu could talk to Charlie about-how they are féeling, or talk to a trusted adult at home or
at school for advice.

® (Post B — If Logan enjoys foothall, he shouldnitgive it up. He could speak to a trusted adult about
the other children’s behaviour, he could find'some other friends to play football or a different
game with him.

® Post C— Pupils couldreassure Sam-that they didn’t do anything wrong — it is not Sam’s fault that
their friend shouted. Sam could-tell the teacher or another trusted adult at school or at home
about what happened. Thatway they can help sort things out before the end of the project and
speaking to someonemight help Sam feel less worried.

® Post D — Dana could say sorry to Mr G and explain it was an accident. It could help Dana to
remember that just because a friend gets cross, it doesn’t mean the friendship is over.

Support: Pupils can use Resource 3a: Friendship forum post — support, selecting the three most
useful strategies and explaining their choices.

Challenge: After solving the initial friendship problem, pupils write some general advice for the
friendship forum page, giving top tips to children who have fallen out with a friend/friendship group.

© Medway council 2022 | 8



Reflection and endpoint assessment 10 mins

Brifely, bring the class back together and show slide 11. Pupils should think back to the group of
friends they were introduced to in the baseline assessment activity, imagining that they had a falling
out. Ask pupils to reflect on their learning by suggesting different ways the friends in the friendship
circle could help mend the friendship.

Responses might include; they could talk respectfully together about the issue, have a ‘cooling off’
period to help with strong feelings, talk to each other about how they are feeling, say sorry, make a
plan for what they might do differently next time or ask a trusted adult for help.

If you used the visual demonstration of the friendship chain, recreate this, but this time picking
up the wool that was dropped between the friends and maybe by tying a knot in the middle to
demonstrate how the friendship is now stronger — even though there was an argument.

Ask pupils to return to Resource 1: Friendship circlesfrom the beginning of the lesson. With a
different coloured pen or pencil, ask them to add-to or amend their response to show their learning
and how their understanding might have changed as a result of the lesson. This can be used-as

signposting support

evidence of learning and progress, and also'to inform further teaching.

Endpoint assessment and

Signposting support 3 mins

Emphasise that if pupils have-any worries abeut friendships or falling out with friends (whether
online or offline), or if they feel lonely or.excluded, they can always speak'to an adult they trust.
This could be an adult’in-school (for example, a teacher or midday supervisor) or an adult outside
of school (for example, a family member). Remind pupils that if a-child is experiencing bullying, they
should always speak to an adult:as soon as possible.

There are also organisatians-that can help, like Childline(who have a free telephone service: 0800
1111,

Extension activity

What happened next?...

Using oine of the examples from Resaurce 1: Good friends case studies (from lesson 1) and Resource
3: Eriendship forum posts, ask pupils to write a‘shert account of ‘what happened next’ to their
character, when they followed'the advice pupils provided in the ‘Friendship advice’ activity. This
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could be presented through.a story board, or a short paragraph focussing on how the friendship was
resolved.
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Year 3 Lesson 1 | Resource 1: Good friends case studies

L

Tu and Charlie are best friends. They like doing everything together and like
all the same things too. Some days they even like wearing the same types

of clothes as each other. They love telling each other jokes and are always
giggling and laughing together. They share all their favourite things with each
other. If either of them is worried about something, they-can always talk
about it to the other and know they’ll listen. When they are allowed, they
visit each other’s house to play. They buy each other.the best presents for
birthdays and choose little gifts for each other from their holidays.

Sharma, Alex, Clare and Logan love playing football. They play every
lunchtime at school, as well as at after-school club and often meet up for a
kick-about at weekends in the park toe. They help each other practise their
skills and keep score of who is the best at penalty shoot-out.

They always cheer each other-on and high’'five after every goal! If-one of them
falls over on the pitch, thécothers always go over to help them'up and check
they are ok. They encourage each/ether on the pitch and don’t get cross or
laugh at each other if one of them misses the ball.

Brooke, Sam:and Li arein the same class at school-'Sometimiesthey sit
together-and sometimes they don’t, but they ‘do often work together in class.
They:love a challenge and trying to come dp with the best ideas. If one of
them gets stuck, they try to help and they give each‘other pointers on how
they can improve their work. When:they are asked to choose the class story,
they takéa vote between them;and they always help each other to tidy up.
They.don’t really play together outside school as they all have other friends
too, but they do look out for each other.

Dana lives next doorto Mr G. Mr G likes to plant flowers in his garden and
Dana’s mum chats to him over the garden fence. He always says ‘hello’ and
greets them with a big.smile. Mr G sometimes helps Dana with homework
and at weekends he bakes bread which Dana likes to help with too! Dana
doesn’t know how old Mr G is, but he must be quite old. He drinks strong
coffee out of a big, cracked mug and tells Dana stories and Dana listens. Dana
and mum help Mr G with his shopping and odd jobs (like painting the garden
fence). Mr G says it is nice to have friends like them.

© Medway council 2022 | 10



Year 3 Lesson 1 | Resource 1a: Friendship statements

Qualities of friendship

Friends... Always | Sometimes Never

.. are best friends

... tell lies about each other

.. like doing all the same things

.. wear the same clothes

.. Share their favourite things

.. help each other

.. cheer each other up

.. hug each other

.. get cross with each other

.. speak kindly to each other

.. play together

.. look out for eachother

.. listen to each other

.. have fun

.. bully each other

© Medway council 2022 | 11
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Year 3 Lesson 1 | Resource 2a: Ideas bank

Are the same religion Listen Sit together in class

Make each other laugh  Like the same things Live near each other

Don’t have any other
friends

Share Give hugs

© Medway council 2022 | 13



Year 3 Lesson 1 | Resource 3: Friendship zones of relevance

Not important

Less important

More important

© Medway council 2022 | 14



Year 3 Lesson 2 | Resource 1: Friendship circles

Imagine a group of friends...
What do they do to remain good friends?

Complete the sentences below.

They always...

They sometimes:..:

They never...

© Medway council 2022 | 15



Year 3 Lesson 2 | Resource 2: Falling out concept image

f,' ) (2 )
- J
f3 )
- J
(5 )
- NS J
| think number is the best option because...

| think number is the worst option because...
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Year 3 Lesson 2 | Resource 3: Friendship forum posts 0%

o

Tu

Hi, please help! My best friend Charlie and | used to do everything
together. We liked the same things, laughed at the same things, shared all
our favourite things, and always gave each other gifts and cards. | could tell
Charlie about anything that was worrying me. Now, Charlie doesn’t seem
to want to know me and | feel all alone. Charlie plays with everyone else

in the playground now and when | suggested Charlie come round for tea,

| just got a message saying ‘no thanks’. | don’t know what has happened
because we were such good friends. | feel really sad. What should | do?

o

Logan

Hey, | hope you can help me with this problem. | had some really great
mates who | played football with at school and in the park. We always
used to cheer each other on butrecently I've noticed they don’t seem to
want to include me in theird¢éams. Yesterday, they even said | should just
be ‘sub’ on the side-lines.and after the game they didn’t really talk to me.
| thought | was getting better at football and that it didn’t feally matter
anyway. Alex is trying out for.thé school team and Clare and Sharma think
they are the best. | feel really fed up and left out. Should | just give up on
football and our friendship?

o

Hi, |.have an issue. The other day | was working on our project when one
of my friends'got really cross and shouted at me! They called me a nasty
hame and'said | was stupid. | got upset and cried but then they laughed!
Anotherfriend said | should tell'the teacher, but I’'m not sure what to do.

| don’t want to make it worse. We have to finish our project soon and I’'m
worried we will get a bad-mark. It’s'het very nice when someone in your
class is horrible to youand | don‘t'really know what to do. I’'m sure | didn’t
do anything wrong- did I?

Dana

Can you help me with this friendship? Our next-door neighbour is a

kind old man who | think of as a really good friend. But... the other day

| was playing football in the garden and the ball went over the fence

and smashed into his greenhouse. Mr G was cross, and | felt really
embarrassed. | don’t think | can ask him to tell me stories or help him bake
bread anymore. Is there anything | can do to stay his friend?
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Year 3 Lesson 2 | Resource 3a: Friendship forum post

A

me.

Hi, please help! My best friend Charlie and | used to do everything
together. We liked the same things, shared everything, and always gave
each other gifts and cards. | could tell Charlie anything that was worrying

Now, Charlie doesn’t seem to want to know me. Charlie plays with
everyone else in the playground now. When | asked Charlie to come round
for tea, | just got a message saying ‘no thanks®.Ifeel sad and alone. What
should | do?

1. Tick the three strategies you think would be most helpful for Tu.

Do nothing

Speak to Charlie
about how they are
feeling

Ask an7adult in
school for advice

Try to make.a
different best friend

Keep trying to play
with Charlie in'the
playground

Ask someone they
trust at home for
advice

2. How might each of your chosen strategies help?
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PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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They sometimes...

They never...

&4 D R e
& S
C

:' Imagine a group of friends.
t What do they do to remain good friends?
Q@‘ © Medway Council 2022
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Friendship chains

Think back to the previous lesson...

What makes a good
(strong) friendship?

Eusar wars to bo hesthy QQ
s8¢hy might people fall out?

If someon Is If someone feels Sometimes people
ori F‘f they have been fall out because of
treated unfairly misunderstandings

.ooj B —
Sometimes 'ét

O i
o friends disagree R 'mes peo.ple
w apart or find

about something
. new friends
important sQe

© Medway Council 2022
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Feelings b les (IO
How might itQ@'if friends fall out or argue?

@Iling out roegoncept image
< . 1 =
O What could tide children do or say next?

& ¥ y |

S\ &
& ©
&

, N

AN\

© Medway Council 2022 © Medway Council 2022



ABETTER
MEDWAY

................... s éo v
Falling out J¥iendship advice

Listening to the other person’s point of view &,o Work in pairs to respond to the friendship forum post.
| 0&' What cou}qjhe character do?

< R
M

)
Time to ‘cool off’ What might help? ——— Savinfiggq(v ’\/ N
S
> 0
Talking about it oo ‘\,b
g Asking{@adult o(’
() ("
to if needed ) O

© Medway C%ZZ o © Medway Council 2022
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Mending u%ndshipeJOQ @gnposti@osupport
\S

O <
\ If you have?s ries about friendships
QA or falli 6) with friends or if you

feel lon€ly or left out, you can always
spedkto a trusted adult. This could

@an adult at home or at school.

\
1
1
1

7
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Extension activity

What happened next?

Write a short account to describe ‘what happened
next’ to the character you advised in today’s lesson.

You could write a storyboard or a short paragraph
focussing on how the friendship was resolved
(mended).




PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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Lesson 1: Time to change KS2 Year 4-5

This is the first of four lessons exploring puberty, for key stage 2 pupils in Year 4 or Year 5. This lesson introduces
the concept of puberty and explores some external changes that happen to the body, as well as supporting
pupils to identify and label key body parts.

We are learning: b\’

[V] about the physical changes that happen during puberty ‘Q

Learning
objective

AA,
6\‘
V] | can recognise what puberty is, including when and@hy it happens
V1 1 can identify some physical changes that happ bodies during puberty
V] | can use scientific vocabulary for external Qﬁ‘eand female body parts, including genitalia
o

Learning
outcomes

A
\4 >
[V Box or envelope for anonymous questio?s 0,1/
2
M Resource 1: Body parts (1 per gr ’1/ \4
M Resource 2: Body part IabeIsQ t per group) (\ 6
: . - O /)
M Resource 3: Growing bod per group) ) é

M Resource 4: Body cha@?e

required

Resources

. X
nn diagram (1@@group) ‘(‘

M Resource 4a: Bodyéanges labels — sup@og (1 per pupil, pair, or group requiring SL@ort)
P\ P a0

Activity Description

Baseline Q\Pupils draw anq%
assessment co from a chil a teenager. 6 °
. \
>N X V' N
(oe’ AN » O
Intrtf;@ n Intri@e learning objective and outcomes ang(&sit ground rule‘s.& 5

A\ 3 5 C
S N ) SO
hat is puberty? (} Pupils are introduced to ‘puberty’ ar%@cuss its meanin&? 5

\
e dd o

@
e about the changes that happen as son&ne grows

&v (1
N ¥

When and why? Pupils consider a scenario a@t puberty and a& questions. 10

P o\

C ©

: . . X
Labelling body parts | Pupils match bod ts with the corr@ndmg labels. 5
*
\(a') 4‘\
External body Pupils ide@’%the external che&s that happen to the body during
Q 15
changes pubert{; (J
7.
Reflection . . . . .
. Pupils add to their baseline assessment to demonstrate their new learning

and endpoint 5
assessment about puberty.
Signpost support Pupils are reminded about who they can talk to if they have any questions s

or worries about puberty.

© Medway council 2022 | 2



Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,

o
=
c
S
«
2

communication, and handling questions effectively. If any safeguarding concerns arise in this lesson,

S
O
(™
(]
bt
(]
£
o

these should be reported to the Designated Safeguarding Lead.

Key
words

puberty, change, grow, mature, child, teenage, adult, hormones, gen%‘ls, vulva, vagina, penis,

testicles, breasts, pubic hair, Adam’s apple, larynx (‘voice box’) 0
(J
>

Baseline assessment activity é@ 10 mins

Ask pupils to draw two quick pictures - one of a mal@% and one of a female child the same age as
them. Now ask them to think about the changes@ will happen to the children as they develop into
teenagers, writing or drawing the changes ar@‘d their picture. Use the following questions to guide

pupils: 0 011,

e What physical and emotional cha ?night happen? f‘,

SN
e What might they be able to ;ds\y\\/?]en they are oldeé(\ &Q
\
e What other changes mig&@appen? .\%&' \Q’b
Pupils work individuall ?without promp '@cdemind them that drawing ability and @eﬁngs

don’t matter, you arert interested in e(pl itial ideas about changing and growinﬁ@rculate whilst

pupils are worlgjsr?*o gauge their existing knowledge, understanding and atﬁtude&out puberty,
conceptions an in understanding. Afterwards, collect pupils’” work in ;%

as well as an \
review inée detail to infor, %ure lessons. Pupils will also revisit them che end of the gftg
work uberty to demo@’a e their learning and progress. X . f\/
N X, \\Y
,#?r’oduction . &Q
&\

&
O o

Introduce the@wing objective and outcomes. Explain t 6p oday’s lesson wil \Iore what puberty

is and wfttje es it, as well as identifying how bodi @ange during pub&z)‘y

Baseline assessment

,i}o(\ 10 mins

Using slide 5, discuss the meaning of puberty a&ﬁ%ss and gather p@\?ﬁjeas, ensuring that they
know that puberty relates to changing, growi ild to an adult.

nd maturing fchn
3 S

Challenge: Pupils create a definition of gbBerty. For examp berty is when a person’s body starts

to change physically and mentally fcers‘fhat of a child t?é dult.
o

<& -
When and why? 00 i\q 10 mins
Using slide 6, sh th@é?X [ i QA
sing sliae o, share owing scenario;
(JO

Layla has been gr%vg about growing and changing at school. She has spoken to her older brother
Joe about going through puberty and is wondering when it might happen to her. She asks Joe, ‘Why

does puberty happen?”

Ask pupils to discuss in pairs:

"
o
=
>
2
7]
©
o
1
o
(&}

® When can puberty start?

®  What could Joe say to Layla?

© Medway council 2022 | 3



Take feedback and discuss pupils’ responses as a class. Draw out the points below, correct any
misconceptions and add further information as required.

® Between the ages of 8 and 18, most people will go through puberty. Signs of puberty might start
at a young age for some people, some might start a bit later, and others will feel like it stops and

starts with gaps in between.
*

® Puberty is caused by hormones - special chemicals produced e brain. When puberty starts,
hormones send messages to the body to start changing a eveloping into an adult.
6‘
Labelling body parts Q@ 5 mins

In small groups, give pupils Resource 1: Body gg?gnd ask them to think back to their learning in
key stage 1 and match the body parts with RegSpUrce 2: Body partjabels.

Let pupils know that there will be two I@e\ls for body parts t@,kannot be seen directly in the
picture, but that they should draw a@row to where the tgay parts would be if they could see 6\0
them. N o) Qo
> ) \
Go through the pupils’ resp@s using slide 8 an rrect any misconceptions or errors. E @that

the vulva and vagina can{S?be seen directly ib@(e picture. The vulva is the outer part of tfte female
genitals, an area thatdqeludes the opening@ﬁhe vagina, which itself is an internal p the female

itals (inside t .
@ genitals (inside IB&)O y) ((/ &&'O
s A NS o
=Ml Body chanljes @ ' 1 s
o
: < N Q
o Usi source 3: Grown@odles, in small groups, ask pupils to d|s$($ the changes they can see
© @r‘geen the bodies and after puberty, as well as any othéxchanges they have I@:I about or
noticed as someon@ows up. They should record their ideas g Resource 4: P hanges Venn

diagram, wriﬁs& y changes for both females and males '@Qe middle. o(}
Pupil res;t/r@s might include: < 96

Females: breasts grow; waist and hips change i@&, periods start. V’

Males: muscles increase; penis and tesﬁclesiwxv; voice ‘breaksAgGes deeper); Adam’s Apple grows.

Both: pubic and body hair grows; body uces more oil, /ea%g to greasy hair; spots may develop;
more sweat is produced — this becoqeg’smellier/body og:l&@ievelops; grow taller; voice gets deeper.

Discuss the responses as a clas &%g slide 10 to su Q Ensure pupils know that changes to the
larynx or ‘voice box’ lead ta&u voice ’breaking;gg\n deeper) in male bodies and that this growth

also means it tends to p, de from the fronQ he neck - known as the Adam’s Apple.

Provide opportunitj %r pupils to ask qucsn'oons about the changes they have observed. They are
likely to have m@ questions, especially about periods/menstruation if this is the first time it has
been discussed. Reassure pupils that the next two lessons will also focus on the physical changes
of puberty. You might also mention that emotions can change during puberty, and that this will be
addressed in a later session too.

Support: Pupils use Resource 4a: Body changes labels — support to match to the pictures or add to
the Venn diagram.

© Medway council 2022 | 4



Reflection and endpoint assessment 5 mins

Ask pupils to reflect on their learning in the lesson using ‘three-two-one’. Pupils record three things
they learned from the lesson, two things they found interesting and one question they have.

Three things | have learned are....

o
o
o
=}
(V2]
o
=
2
*
g e Two things | found interesting are.... Qb\
g e One question | have is.... @‘
..Z Pupils could record their questions on separate slips of paEDr and add to the anonymous question
°E’ box if they wish. Allow time to address these when le, either individually or with the whole
7 class, in this lesson or in subsequent lessons in th&@]it of work.
o X
® . . (o) o) .
= Signposting support (\ ,1, 5 mins
2 &*
T Make sure pupils know that if they gy questions or conc% about puberty, they can talk to a \.
w trusted adult (like a parent/carer\gr teacher). In addiﬁ@%gnpost pupils to Childline: www.child@'
org.uk or phone 0800 1111 t to someone. 0 /b‘
e 5
Agony aunt Q((o () Q@

9 &2 0
Share with pupils&e llowing questjon\from a young person their age: &o
| feel a bit S%Qabout puberty,

m not sure what to expect, can you heb&'

Extension activity

Ask pupj ive advice to tle%mg person, writing their response on a Rgtcard orasa Ie“flr'b
e @ & 0"\«
X
& & & g
& N o ¢®
S R )
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Lesson 2: Menstruation and wet dreams KS2 Year 4-5

This is the second of four lessons exploring puberty for key stage 2 pupils in Year 4 or Year 5. This lesson builds on
pupils’ learning from the first lesson, and explores in more detail some of the external and internal changes that
happen to the body during puberty, including menstruation and wet dreams.

We are learning:

b\o

[V] about the biological changes that happen during puberty ‘Q
(72

V] 1 can use scientific vocabulary to describe body parts ‘mding genitalia

V] | can explain what happens during menstruation ods)

Learning | Learning

outcomes | objective

V] 1 can explain what is meant by a wet dream &‘O

X
[V Box or envelope for anonymous questi§0
M Resource 1: Female body parts, incl (1I g genitalia and

@%ductive organs (1 per group)

M Resource 2: Female body parts$ tding genitalia anﬂeproducﬁve organs - labels (1 per

group) N

[V Resource 3: Menstrual cyqe;adeo (available o )
*
cle — support (1 @ upil, pair or group requiring support)

\4

@6
‘Q’b
1)

*

M Resource 3a: Menstr

Resources
required

M Resource 4: Male alia and internalgﬁroductive organs (1 per group) <
V] Resource 5. Vggeams video (avai online) 00
M Resource % et dreams — su @t 1 per pupil, pair or group requiring sge?ort)

NB: Refer e Teacher Supp Eﬁon at the end of this lesson plan, to

dQQop subject kno %e
S

for this (&Son and for sug explanations to support discussion. _@,%
¢ & &

Activity Description

\ O O
[ duction Qtroduce learning objective and outcom&md revisit groundéﬁs. 5
< P - v
Baseline Pupils respond to diary entries @nonstrate their @nt understanding 10
assessment of menstruation and wet dreains. Q‘
P D)
O
Female body parts Pupils label female aQitaIia and internal;& ductive organs. 10
A O
C R
Menstruation Pupils wagévideo about the @strual cycle and respond to questions. 10
o) O
\Y \
Male body parts PQ@abel male genitalia and internal reproductive organs, watch a video 1s
and wet dreams about wet dreams and respond to questions.
] Pupils add to their baseline assessment to demonstrate their new learning
Reflection )
. about body parts, menstruation, and wet dreams.
and endpoint ) ) . ) 10
Pupils are reminded about who they can talk to if they have any questions
assessment
or worries about puberty.
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Key
words

=]
c
o
£
(]
w
(9}
("N
)
(1}
o
£
=
(7}
©
(11}

Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

If any safeguarding concerns arise in this lesson, these should be reported to the Designated

Safeguarding Lead.
N
\

internal, external, reproductive organs, uterus, fallopian tubes&/ary/ovaries, cervix, vulva, vagina,
clitoris, labia, menstruation, menstrual cycle, period, bloo st, tampons, re-useable, Adam’s
apple, penis, testicles, scrotum, foreskin, epididymis, blgdder, anus, sperm, semen, erection,
ejaculation, wet dream/nocturnal emission, pubic8|

%3
X

Introduction (\0 ,{3) 5 mins

2
Introduce the learning objective and omes. Explain théﬂpoday's lesson will be focussing on body\‘
parts (external and internal) and@ changes in more&ﬁtail, such as learning about periods and0
*

wet dreams. o’b ) ,b(
O 0 X
W4 P\
2 2 N2
Baseline assess t activity Z 10 mins
o v O
Give pupils a &’éet of paper and em to fold it in half, then on one half ‘Kelly’s diary’ as.a
heading, n the other: ’nglary'. Using slide 4, share with pupils the@eginning of KeIIy’f'@y
t/

extrac{lQ t periods: Las@

was getting ready for bed when | re&@z’d I had started rryi, riod...
A@}upils to answer th&following questions, writing their ideas Qa}r ‘Kelly’s diary’:

N

< O
D" What does Kel@an when she says "l had started my F8Q€®' . 69
e How migh@ély have known it was her period? é@ O(J

£ Q %
Using sli , share with pupils the beginning of Le{'s iary extract abon.?%t dreams: This morning |

woke up and | realised I'd had a wet dream d%ghe night.... Q,
e What has happened to Leo and how rs\t he know he ha &wet dream?

knowledge, un nding and attitudes about periods and wet

O
Pupils work individually and withou rﬁzmpting. Circulate@ilst they are working and afterwards,
take feedback to gauge their exiS{@é

dreams. Correct any miscon@@ons that have ariii@sing the teacher support document where

needed. ,é A

Ensure pupils know t (?tarting periods; 'sQ?ther change that happens during puberty to female
bodies, usually ?@en 8 and 16 years old, when blood comes out from the vagina, occurring each
month and generally lasting between a few days and a week, and that the scientific name for periods
is menstruation. In addition, explain that wet dreams can sometimes happen during puberty to male
bodies, usually between the ages of 9 and 15 years, when some white-ish fluid (semen) comes out of
the penis (called ejaculation) during sleep.

© Medway council 2022 | 7



Female body parts 10 mins

Explain to pupils that menstruation happens in a cycle, beginning inside the body in the internal
reproductive organs. Using Resource 1: Female body parts, including genitalia and reproductive
organs, ask pupils in small groups to label the pictures using Resource 2: Female body parts,
including genitalia and reproductive organs - labels. Using slide 6 upport, ensure pupils are
aware that genitalia are external (outside) and the reproductive s are internal (inside the body).

Show pupils the correct labelling using slides 7-8 and corre y misconceptions that may have

arisen. <
&O

Menstrual cycle O 10 mins
O %

Share with pupils a video explaining thEémgnstrual cycle, suc@ his.

Gauge pupils’ understanding of the@?\strual cycle by asking them to summarise, in pairs, their 6\’

response to these questions: N + O <
N > >
®  Why do periods happen®) 610 é@
As the female bod tures during pub@&menstruation starts. This is caused b%@mones, and

_8 means a baby i e to grow in the s if an eqgg is fertilised. o
=2 ) L &
° ® What ha s during the me al cycle? 0&'
© 9
§ Pupilfesponses might inc@ “the lining of the uterus is shed/comes ag‘gy, blood (and oté\'

tiskue) leave the body@ough the vagina; a period lasts from a § ays to about a W& the
'me from one pe@do another is usually about 28 days; wth' period ends thg L@S prepares
to receive a feﬁ(@d egg;, in the middle of the cycle an ovw{be/eases an egg a%)travels down
*

the fallopiaasﬁbes - this is called ovulation; the lining %@e uterus gets thicl@ o support a

fertilise if the egg is fertilised it will implant ir@e uterus, starting e&gnancy); if the egg is
not fec.‘ilised it will begin to dissolve. (Q ?.
. . . . - (&O .
Explain to pupils that periods continue until mefopause, the tim female hormone levels
begin changing and the ovaries no longer se eggs. Meno happens between the ages of

approximately 45 and 55 years old. <JO

Using slide 10, show pupils exavr?yof period produc ch as pads and tampons and briefly
explain how they are used (tel ils that period prgtlticts will be covered in more detail in the next
lesson). Remind pupils ab Ci(elly in the baselin ﬁ}t‘ivity and explain that if she’s just started her
periods, she should talk@a trusted adult toan er get a period product; a pad or period pants

might work well at%@@ (/

Support: Pupilsgtch the video and then use Resource 3a: Menstrual cycle — support to order the
different stages of the menstrual cycle and talk through what happens with an adult.

© Medway council 2022 | 8



Male body parts and wet dreams 15 mins

In small groups, pupils label male genitalia using Resource 4: Male genitalia and internal
reproductive organs, using slide 12 to support understanding.

Remind pupils of Leo’s diary extract from the beginning of the lesson and share a video explaining
wet dreams, such as this. This video refers to ‘nocturnal emissions’ a&plain to pupils that this

is another term for wet dreams. They might also hear them ref Rd to by the scientific term
‘spontaneous ejaculation’. The film also refers to vulvas gelﬁv@/et and lubricated, as getting aroused
during dreams can also happen to female bodies. )

Gauge pupils’ understanding of wet dreams by askinEQem to discuss in pairs:

® What is a wet dream and why do they hap%ﬁ?

"
o
=
>
2
)
®
o
1
o
(&

Pupil responses might include: ejaculating en whilst sleepiagzbeaming —sometimes called a
nocturnal emission, or spontaneous eja@at'ion; white-ish ﬂ@omes out of the penis; a wet dream
might be about something sexual o ay not be remegge ed. Pupils may also mention that not 6\‘

everyone has wet dreams, but t@mre common — t n happen often or just sometimes. ‘Q

*
If not already mentioned, gﬁ.lre pupils know tl‘@):ae onset of wet dreams is a part of th%e body
preparing to be able to@&ke a baby. (90 ‘QQ

Support: PupilktéResource 5a: W@%ms — support, filling in the blanks wit&& key words
i X
provided. \\ P o) N
S, S %
Reflecfibn, endpoint a ment and signposting support . @* mins
& p @ gnp g supp %) fl,

Iék the anonymous@'éstion box and respond to any questio at have not been\gﬁ\ressed
Qhrough the lesso @tent. Remind pupils that if they still h \a@quest‘ions about,p@'rty, or they
have new questigns based on today’s learning, they can Q@ ese in the box ab time.

Ask pupileﬁeturn to their baseline assessment acti ?(Kelly's and Leo’sd%y extracts) and, using a
different colour pen, add their new learning an aend their initial igea¥if necessary.

This can be used as evidence of learning and,pfegress, and to in urther teaching.

signposting suppoft

Make sure pupils know that if they hav stions or conceerabout menstruation or wet dreams,
they can talk to a trusted adult (Iikee sarent/carer or tea(@).

Endpoint assessiiant and

X
In addition, signpost pupils to lesqgl’me: www.childli&@rg.uk or phone 0800 1111 to talk to
*

someone. )
& &
Extension activit 00 (JOQ

Top tips Q’b

Pupils create a list of top tips for someone experiencing their first period or wet dream.

The tips could include:

® Information on what might happen

>
=
2
e
(8]
(3]
c
i)
(2]
c
(]
whd
x
w

® Advice on who they could talk to about it

© Medway council 2022 | 9



Teacher support — notes and suggested explanations to support discussion

Menstruation and wet dreams

Menstruation usually starts between the ages of 8 and 16 years in females.
Before or during menstruation, some symptoms that commonly occur are:

O ‘cramps’ (which can sometimes be painful - painkillers and exercise capqelp)

O breasts that swell or feel tender ‘Q

(4

0 at times feeling tense, tearful or experiencing mood swings. Q

Most periods last between three and five days but can be | . It is common for periods to look and feel
different than expected, e.g. it might not look like bIoogL@aight away - it might start with pinkish, reddish
or brown discharge. The menopause is when a femalg stops having periods and is no longer able to get
pregnant naturally. This usually happens betwee ages of 45 and ars.

. Q

Erections happen when the muscles surrc@%ng the penis all%’nﬁ)re blood to enter the penis and less \’
blood to leave. This makes the penis b%me stiff, erect, and&dand out from the body. When the erectidivis
over, the muscles relax and the bl Q‘Iow returns, maki@ e penis soft again. An erection can | fPom a
few seconds to a half-hour or and can happen y age. Erections usually happen when rfales have
sexual thoughts and feeIin%t can also happerko\ﬁnen the bladder is full of urine and, sor@qﬁes, they
happen for no reason — (ﬂen hen they are n&Wanted. &o

& X &
Sperm is produ in the testicles \AQ?Q ake about 100-300 million sperm each@ay. Once produce%&
sperm travel gh the epididymis,\growing as they go. They travel through g¢he vas deferens (t Qbe from
the testicl(t at joins the ure @elow the bladder) and mix with fluid: tl@%ixture is called 5(@ n. Semen
isa CI%Q@, whitish, sticky @ Sperm leaves the male body (in semery&uring ejaculation.'\o

*
C O o D"
N
e ~PBjaculation usually ns when the penis is erect. When a mQ@ejaculates, seme@ﬁﬁirts from the
*Q opening of the @ra at the end of the penis. Q (2]
> RN v
e Wet dreams (also called ‘nocturnal emissions’, or ‘spagtaneous ejaculati occur when semen is ejaculated
during sleep. They often start during puberty a happen during/hxciting, pleasurable, or sexual
dream. On waking, there may be sticky, wet €n on the shee jamas. Wet dreams are common in

male puberty and for many, their first ej@laﬁon will happen@rmg a dream. However, not all will ever
N
L ©

experience wet dreams.
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Lesson 3: Personal hygiene KS2 Year 4-5

This is the third of four lessons on the theme of puberty for key stage 2 pupils in Year 4 or Year 5. This lesson
focuses on the importance of personal hygiene and explores ways to manage some of the physical changes that
occur during puberty including the different products that can be used.

We are learning: b\‘

[V about the importance of personal hygiene during puberty ‘0

Learning
objective

A

x°

V] | can identify body parts or areas to keep clean durigg puberty

V] 1 can explain how to keep clean during puberty
] 1 can describe ways to manage physical changes during puberty, including the use of products

O ,1',%

Learning
outcomes

[V Box or envelope for anonymous questions
V] Personal hygiene and period |tem(¢@ch as soap, showéﬁng a variety of deodorants, shampoo, \‘
toothpaste, spot cream andf\' ipes, tissues, ta s, pads, reusable period products o)
o (enough different items fo h pupil in the claﬁ)l possible) (
§ 5 VI Non-transparent bag ( ygiene and perio@it&ms — 1 for whole class) v
33 )
o0& V] Large sheet of pap@l per small group) (o) ("7}
o 9
"2l [ Resource 1: PersQaI hygiene label §0pport(1 per pupil, pair, or group requm&upport)
4] Resource iene questlons uestion per pair) &o

cnon at the end of this lesson plan, to dQQop subject knovﬁ‘??e

explanations to support discussion. @ﬂ f\
Vi

NB: Refer @m Teacher Supp
for th/i@ n and for sug?.ei

Description

o
Igéduction GA@duce learning objective and outcomeiGpgrevisit ground r6&> 5
e C o 2 v
) Baseline To demonstrate their understandmg,e e importance of?%’onal hygiene 10
Q assessment during puberty, pupils respond «chnarlo in-role “eg,
Body outlines Pupils identify the body ar And parts to keeQ n during puberty 1s
including why, how, aTcUQN often to do so@
N X
Personal hygiene As a class, pupils e&)re personal hy& and period items and identify 10
and period items what they akdlusé&d for and by wth teacher-led discussion.
—
Hygiene questions In palriaﬁlls respond to t! ns about personal hygiene and as a class, 10
aga, some agreed answ
Pupils make a list of items to manage physical changes and personal
Reflection, endpoint | hygiene. Then, pupils add to their baseline assessment to demonstrate
assessment and their new learning about personal hygiene during puberty. 10
signposting support Pupils are reminded about who they can talk to if they have any questions
or worries about puberty or personal hygiene.

© Medway council 2022 | 11



Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

If any safeguarding concerns arise in this lesson, these should be reported to the Designated
Safeguarding Lead.

Climate for learning

N
\
(2]
> 'g hygiene, clean, cleanliness, self-esteem, self-confidence, swea}bﬁody odour, spots, periods, period
x tl products, tampon, pad, re-useable é(\
Introduction ‘Qa 5 mins

Introduce the learning objective and outcomes. Essanin that today’s lesson will focus on learning
about how to manage personal hygiene durirpuberty, and the deucts that can help someone to
look after themselves and manage physga‘! hanges, such zEé?ﬁng their period.

. & v N\
Baseline assessment actlwt{.o O 10 m&\
<

*
Bailey is talking to their parené@out puberty. Th;aﬁce)explaining that it is important to keeggse
* Q
,, T @
Now that you are ge@g older Bailey, therégFe some things you must do to look a/‘@ur body
and keep it clean. I(is

“Why?” asks A&Ieoy \2\% o&a

In pairs, a@%upils to imagin@%are Bailey’s parents and write a sentenc&o explain why t&?

impor@ﬂ and what Baile@ould do. Q@ * f\,

T S) avoid giving anq‘&empts or ideas, so that you can gauge Bb Is” understanding, 0(\
fbhisconceptions, a ps in their knowledge. Q . ,59

body clean when growing (/\

ally important, cially when you start puberty.”
xO

Baseline assessment

O
Afterwards, t *edback ensuring that pupils know tha{@berty causes chalé!in young people’s
bodies (a@pns NOT to add anything at this stage ir baseline activi

The skin and scalp may suddenly become oily. e@*air grows in :;iﬁgry;;laces: pubic hair, hair
under the arms; and, in males, more facial an metimes chest hgjr\d’s well as other body hair on the
back, arms and legs. At times, bodies pro Amore sweat, a@pits, genitals and feet may smell
when they didn’t before - these bodi/y&gnges are all parmgb coming an adult.

\ g

X
(e AN 15 mins

G o>

Introduce an imaginary Yoé pupilin alocal s dary school. Explain that they are going through

puberty, so their bod @%anging — referrj w

Body outlines

hat pupils learnt in the previous lessons. In small
groups, ask pupil raw the outline of Year 8 pupil on a large sheet of paper. Ask them to then
label all the part$iof the body that the young person will need to pay special attention to in terms of
their personal hygiene.

Core activities

Ensure all pupils are aware of all the body parts using slide 6 to support.

Ask them to write next to each label why they need to pay particular attention to this part, how they
should do this and how often.

Take feedback and fill in any gaps in their understanding.

© Medway council 2022 | 12
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Support: Pupils use Resource 1: Personal hygiene labels - support to match the descriptions to the
body parts on the body outline.

Personal hygiene items 10 mins

With the pupils in a circle (if possible), pass a bag containing a rang ofpersonal hygiene and period
items around the class (see Resources) and take turns to pick an i om the bag. Ask pupils to say
what they think it is, what it is used for, and who uses it. ,b(

Ensure the discussion on product use is teacher-led (use slifles 7-8 to support), emphasising that
deciding which products to use is a matter of person@oice.

Support: In small groups with adult support, exa&&s of the personal hygiene items are laid out on a
table and while the pupils have their eyes shle e adult removes,one item. Ask pupils to open their
eyes and notice/guess which one is missing%iscuss the use 6{\; item and answer any questions
that pupils have about it. Repeat until@@tﬁe items have b@ elected.

WV o S

Hygiene questions > ‘\0 10G¥ths
& " >

Allocate a question from ource 2: Hygiene c}stions to pupils in pairs and ask them to‘w ite a

response underneat)?@ question. Pupils then swap questions with another paig&é add an
additional respons€ (they may agree or%gree with the original response). Repgafonce more.
Once pupils h &Qasponded to at@lﬁwo or three questions, go through eadlq guestion and their
responses w&hﬁe cIass—diSCL(? nd come up with agreed answers. Qo Q,-{,b

e What'is personal hygiepe? "/
rsonal hygiene is ebout keeping bodies and clothes clean. Ty is\%comes more imp@ant during
’b& puberty as hor, s cause the body to produce more swe d oil. Having go dersonal
hygiene can Aﬁbhelp to prevent infections and keep pe healthy 61\0
O

e (Can sgf‘@?e go swimming when they have thei@@%d? (2)

Yes, they can go swimming! A tampon or mens(u cupisa goodéj??product to use whilst

swimming as it is used internally (inside th@gy). 2

e How often should someone wash wh ing through pu?%?
It’s a good idea to wash every daye}Q soap or showeggelland warm water. This will help

keep skin clean and prevent boggodour. Perfumed SRAp. shower gel should not be used to wash

enitals. Q
genital ,b( ’\Q

e Whyisitimportantt ange clothes regula&&.
Wearing clean clo[@ncluding fresi;@ nd underwear each day will help someone stay

clean. It also h to prevent body odeur from sweat building up in the clothes.

e How can someone manage body odour?
They can try to wear clean clothes every day and change if they have been very physically active
and sweated more than usual, like after a P.E. lesson. Washing every day with soap or shower gel
and warm water, and using a deodorant if underarm sweat is starting to smell more. Deodorants
cover up the smell of sweat and antiperspirants stop or dry up sweat.

© Medway council 2022 | 13



Challenge: Pupils aim to complete most or all of the questions. In addition, pupils could work in pairs
to create their own questions related to personal hygiene and puberty, then attempt to answer each
other’s questions.

Reflection, endpoint assessment and signposting suppo&, 10 mins

Check the anonymous question box and respond to any questioQgL’hat have not been addressed
through the lesson content. Remind pupils that if they still guestions about puberty, or they
have new questions based on today’s learning, they car@&these in the box at any time.

Ask pupils to think back to Bailey (baseline activ}i(;y?&about the kinds of products Bailey might
need to prepare for puberty. If they were to m{' ailey a washbag, what would they choose to

include? Pupils can work in pairs to write a si@pping list for Baileﬂjjwashbag.

Ask pupils to return to their baseline as&s.sment activity (I;i@%question), and, using a different
i

colour pen, add their new learning %@amend their initial idé€as if necessary. This can be used as 6\0

evidence of learning and progre%and also to inform@ er teaching. <®
Make sure pupils know thatéﬁey have quesﬁon{bi concerns about personal hygiene duri o
puberty, including mana&& periods, they ca to a trusted adult (like a parent/carer, oﬁeacher).

t
o
<%
o
>
»
o
c

=
7
o
<%
£

>
»

o
£
©
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c
)
£
®
7]
@
0
7]
©

et

=
o
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]
c
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In addition, signpost&ls to Childline: wuﬁchildline.org.uk or phone 0800 1111 tb@ to
someone. o( é &O
& X >

) o )
A day in the life... @ O ,\,

Q < o Q
Pgsclrite a ‘day in the I@or diary entry for Bailey or someone of stthilar age going throu

rty, logging the \‘(‘*&Js moments in the day when Bailey m;’%@ges their personal iene. Pupils

2ould include: . O) X
O 00 X
® Some of t§ ysical changes that Bailey is experienciftg)(sweating more aéﬂroducing more oil/
body@@ 99
® The times of day when Bailey washes or keg@ean ?.

® Products that Bailey uses to manage pe&)& hygiene O)Q‘

R’ <~
o ©
Teacher support — notes and siéested expla@i«ons to support discussion

Personal hygiene and managir@ iods {\q

owth/body odour) Qz

To ensure a positive approach t(@nstruaﬁon, cha nd avoid reinforcing misconceptions about periods
being unhygienic or shame qu’Sg avoid using terms¥ike ‘sanitary protection’ or ‘feminine hygiene products’.
Refer instead, as we have ithe lesson, to ‘menstrual/period products’ etc.

e Menstrual products come in many different forms — show examples of all types detailed below. Pupils can
discuss the best form of period product for them with a trusted adult:

0 Pads can be a good period product to start with. They come in many shapes and sizes, can be reusable
or disposable and are worn outside the body — attached to underwear. It is important to change them
regularly to avoid leaks.

© Medway council 2022 | 14
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0 Tampons are worn inside the body and absorb the blood in the vagina. They are made from cotton fibres
pressed together and come in different sizes. Tampons should be changed regularly, and the used tampon
thrown away after use.

0 Menstrual cups are used internally, in place of a tampon, to catch the blood. They can be emptied into
the toilet, rinsed, and used again.

0 Menstrual sponges, also known as sea sponges, can be used in a simil way to a tampon but they are
reusable. They are formed in the sea and have highly absorbent prop&s

0 Period underwear/period pants absorb menstrual blood and copg\in various styles. The underwear is
washed and reused. ev

Oily hair can happen during puberty when glands on the h@@ produce extra oil. Washing hair regularly with
warm water and a small amount of shampoo can help qurol oily hair. Scrubbing or rubbing too hard does
not get rid of oil any better and can irritate the scalé'damage hair. ,))

< o
Spots can occur during puberty because set&ous glands make e sebum (oil). The sebum can trap dir,g\‘
dead skin and bacteria in hair foIIicIes—Q ing ‘blackheads’ é@ whiteheads’ on the face, neck, chest,
or other places. Sometimes the bact hat live on skin n@c the spots inflamed and cause red lu called
acne. Almost everyone will get 529@ spots at some poC{@nd it’s important to emphasise that sware not

the result of poor hygiene. (9
Q& ?59 0°

Sweat and body odo ﬂ\ increase durin erty because the sweat glands becom ’&Qre active and
begin to secrete & nt chemlcals in sweat. Armpits, feet and genitals mighiC3/l have new or str%er
smells. Bathin owering every ith mild soap or shower gel and warm water helps to was ’\)‘ay
any bacterla(t.ét contribute to meIIs It is important to wear clean cIotl&sﬂocks and underﬂ;r each
day. De ants cover up t ﬁdour of sweat, and antiperspirants stop& y up persplratlon %y come in

sti ll-ons, gels, spr d creams. 2 &
&Tgo gels, sp ak 00 (‘/\0

b@emtals (vulva)cs;@ be washed gently with water or pIam@}rperfumed soaps wﬁ/ day. Some perfumed

soaps, gels and ‘antiseptics can cause infections, irritation chhmg The vagin clean itself inside the

body with natural vaginal secretions (discharge). QO Q/

Genitals (penis) should be washed gently wit m water and soaQor shower gel each day. If the penis has
a foreskin, it should be pulled back gently Hdwashed underneotherwise a cheesy-looking substance

called smegma may begin to build up. gma is a natural icant that keeps the penis moist: it is found
on the head of the penis and und t@' oreskin of uncwq@lsed penises. If smegma builds up under the

foreskin, bacteria can multlply can start to smell.\ even become infected.

Circumcision is when t #eskin (loose skin co g!rmg the end of the penis) is removed by a doctor, or a
specially trained persms often happens shortly after birth). Although a circumcised penis looks different
from an uncircumcised penis, both work in the same way. Some circumcisions are performed for religious
reasons, while others are for medical or health reasons.
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Lesson 4: Emotions and feelings KS2 Year 4-5

This is the last of four lessons on the theme of puberty for key stage 2 pupils in Year 4 or Year 5. This lesson
focuses on emotional changes during puberty, and where pupils can find help and support for the physical and

emotional changes experienced.

We are learning: b\‘

[Vl about emotional changes during puberty ‘Q
2

V] | can identify some of the feelings experienced durigg puberty
[V 1 can describe how and why emotions can char6e ring puberty
] | can explain where to get help and support fSemanaging puberty

® ¥

Learning
objective

Learning
outcomes

" [V Box or envelope for anonymous qu@ions Q
§ g V] Post-it notes (several per group ," 6\‘
3 é_ [M Resource 1: Storyboard - Tagdhdlay (1 per pair) « O Qo
é 3 [] Resource 2: Emotions anQeeIings - support, (@er pupil, pair, or group requiring suppor: {b&
V] Pupils’ completed bai iffe assessments fr 4-5 Lesson 1 2)
— — <

Activity Description
. X . O
Introduction Introduce Iear%@bjec‘uve and outcomes and revisit groun@ules. &
& Q.. Vv
Baseline ‘ To demon e their current understanding of emoﬁ@ca? changes during 10
assessm uber ils respond to a scenario. A S
e puberty(pupils resp B\ ;Q'O
S | Y——
Stﬁ ard: Taz’s Puk s read a story about puberty and discu@@e emotional char(?s
Q erienced by the characters, includin at causes them O 10
@ P S Y ' & 9
7S N v
Q Feelings Pupils create a list of feelings exp;e&'c‘nced during pub@ nd then place 10
rollercoaster these on a ‘feelings roIIercoaste\ %%
Romantic feelings Pupils engage in a teacreged discussion at@ attraction to others. 5
o .4
Pupils identif f&gf:nt strategies fo @9; with physical and emotional
Corners of support h P 4 g b & ‘\ 8 Phy 15
chan i
ges duj uberty. AA
“
PupiIsQ& to the baseline @sment from Lesson 1 to demonstrate their
Reflection, endpoint nQ arning about puberty.
assessment and 8
signposting support | Pupils are reminded about who they can talk to if they have any questions
or worries about puberty.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

If any safeguarding concerns arise in this lesson, these should be reported to the Designated

A\o

Safeguarding Lead.

Climate for learning

\
- [T, 2 .
sl emotions, rollercoaster, up and down, frustrated, angry, moo% raction, adolescent, advice,
o
=N support é@
. < .
Introduction ) 2-3 mins

Introduce the learning objective and outcomes. Essanin that today’s lesson will focus on emotional
changes during puberty, including what caus€them and how it ﬂ)‘sht feel. The lesson will also help
pupils identify how and where to get furnthf: elp and suppoégilxing puberty.

>
¢

10 miej\‘

gv
Baseline assessment activity «)
S

é Using slide 4, share the foIIow'c@cenario with pupt@o ,&0
*
§ | used to be a really happ 'son, but now | sﬁaﬁmes feel really angry or fed up about tlﬁ) s.
£ Lately, I've been feeli@mlly up and down(o@ is normal? Taz, age 12 ‘QQ
2 Ask pupils: o( v &0
F ) & , X
& e What d%i z mean by feel and down’? (®)
(11}
g

¥
e Wh Q t be causing TaQo feel like this? < Qf\’

[ R
. @Wﬁa’t could Taz do %@ight help? \06 (:1,

pils respond usm@\k-pair—share, focusing on the questio dividually beforegégng with
another pupil to }uss their ideas. Then, take feedback fr e whole class a '@Ilate pupils’
ideas using map or list. Emphasise that having sgm er or more inte e?é’

mood ch@ges, are common during puberty. , Q h?

elings, along with

\Y | ¢
Storyboard: Taz’s day QO 6\23’ 10 mins

In pairs, pupils read Resource 1: Taz’s dGQSk pupils to discusg the emotional changes that Taz and
Rani experience, recording their reS{ogées on post-it not sk pupils to keep these for use in the
next activity). (@

*
Pupil responses might include:féeling ‘up and qustrat‘ion, anger, upset/sad, proud, finding it
hard to control feelings, ng overwhelmed, ident, grown-up/independent, having a ‘crush’/
fancying someone/hi@g romantic feelir@Qonfused/unsure, a mix of feelings.

"
o
=
>
2
7]
©
o
1
o
(&

Then, ask pupilsQ\l%t is causing the changes in Taz and Rani?’
For example, hormones - special chemicals in the brain - cause the emotional changes during puberty.

Describe emotional changes as the way someone feels inside that can’t be seen in the same way
as the physical changes. Explain that, just like bodies need to get used to changes that happen at
puberty, so do brains - and this includes feelings and emotions.
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Feelings rollercoaster 10 mins

Remind pupils of the emotional changes in Taz’s day and highlight that someone going through
puberty will often experience emotions more intensely or strongly than before. On the flipchart or
whiteboard, draw a wavy line. Explain to pupils that these emotional highs and lows could be likened
to a rollercoaster ride: one minute feeling good, happy and ‘up’, angdhen seemingly for no reason,
feeling fed up, angry or ‘down’. Ask pupils to come up and add thﬁst-it notes to put them onto
the wavy line: either high up on the top of a wave; low down e bottom; or halfway between—

depending on whether that feeling would make someone fgel ‘up’ or ‘down’.

Once completed, ask pupils to consider the feelings a@ne bottom of the ‘feelings rollercoaster’ and
remind them of how Taz’s Dad used to keep a di@&o help him manage them. Ask pupils to suggest
other ways in which Taz could manage the ey fonal changes hess experiencing.

O

Pupil responses might include: sharing /@feelings with a frj fktrusted adult, listening to music,
carrying a stress ball or fidget toy, c. ng a calm space & x of calm things in his bedroom, doinb\‘

a hobby or sport he enjoys. N - O Qo
4 x> >
*
Support: Pupils use Reso Emotions and f ?gs - support. Ask pupils to look at eac d and
decide wh th ter they sh LQQ .
ecide where on e‘rftééfcoas er they s ?’5 o ‘QQ
< v O

Romantic feeliogs 5 mins
N 4 %

. . . O
Explain t ils that someo@ng through puberty may also notice a ch@ge in the way th
about@e s. Ask pupils tezrecall Rani’s crush from ‘Taz’s day’. These fedlings may be abou g

attracted to someone, ‘fancying’ them or having a ‘crush’ on them.%cuss with pupils t@t people
,ian have crushes on ‘Qple they know, or people they don’t kngiy,"such as someon ’@ne media.
omeone can h%\r shes on people of any sex (e.g. oppositefsame-sex) or gemk@Reiterate that
having a crus}g) omeone is typical and is part of the h(ﬁonal changes ha @g‘ﬂng in the body.
And thatelﬁt ough Rani has made the decision to&az, itis sometgf)éb
E—%
)

Corners of support A Q

rsonal, rather than
something for lots of people to know about.

15 mins

. . oy .
Explain to pupils that puberty can b{&ally exciting Ume@ young people as they begin their
journey to becoming adults. It c metimes be ac ng and worrying time too, with ‘up and
down’ feelings. Mention tha(&@se stronger or mi@tense feelings can also affect relationships.

Ask pupils ‘If someone help with theirofgﬁgs, where could they get help and support?’

<

Pupil responses i@*include: talking to gp{arent or older sibling/family member, talking to adults
in school, talkin friends, reading a book about puberty, keeping a feelings journal/diary, finding
trusted sources of information online, such as Childline.

Write labels on A3 paper from pupils’ responses on where to go for support, adding any from the
above that haven’t been mentioned, and creating an extra ‘something else’ label. Ask pupils to stand
in the centre of the classroom. Read aloud one of the following sentences and ask them to move to
the label that best expresses what they think the young person should do. Take each statement in

turn and invite pupils to explain their thinking: © Med 12022 18
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e Tazfeels ‘up and down’ a lot and is feeling confused about where the feelings are coming from.
e Brook is feeling worried about the physical changes that will happen during puberty.

e Faris feels angry about really small things and had an argument with his friend, upsetting both of
them.

*
e Jules has a crush on someone in school - this is a new feeling! b\

e Rabiah is feeling anxious because she has just started h@ods.

Challenge: Pupils also discuss each option in terms of e@c%veness and also limitations, e.g. reading
a book would be useful for information but talking to‘Qmeone could help them feel less worried.

Reflection, endpoint assessment and éﬁposting suppgjt 8 mins

Give pupils a final opportunity to put ary,femaining quesﬁp@w the anonymous question box and
ensure these are addressed. 06 (\ 6\’

Hand back pupils’ baseline assg@nent work (‘drawai'hs)write’ activity) from Lesson 1, and ask %\
to add their new learning mend their initi ﬁ'@as if necessary, about what happens a?neone
grows from a child to a It (using a diﬁer&@colour pen). Remind pupils to include tI@ir ew
learning about emotiQal changes from ﬁjesson. This will provide evidence of pg’@ progress
over the seriesQ sons about pubgnrty. L &

X
Make sure pupils know that if t?&%ve questions or concerns about emotigfal changes durin
puberty&a y topic coveredQ e series of lessons, they can talk to a us ed adult (like a p@ /
eac
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carer her). In addi signpost pupils to Childline: www.chi% .org.uk or phone WO 1111
t ‘k to someone. Q&' NS . o(\
°> ) 3 @ . o’so
'\ 6\) (J\V

Toolkit ) S o)

S © &
Ask pupils to produce a ‘toolkit’ for coping wit&@erty and growin pm/ making an advice sheet
for other pupils to use. This could include: \

® Ways to help with physical changes QA Q6
2 ©

Extension activity

® Ways to help with emotional ch@éds
C.

"
,é(./

&

1%

X
v
QA{\Q
(JO
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Year 4-5 Lesson 1 | Resource 1: Body parts
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Year 4-5 Lesson 1 | Resource 4a: Body changes labels - support

Adam’s apple g&d&s produces more oil
<J :

: ﬁé ; :
S o
................................. ;b@ .......................... Q ............................................................................

body produces more
sweat which becomes periods start
smellier :
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Year 4-5 Lesson 2 | Resource 2: Female body parts - labels

External female body parts, including genitalia ,?O
i fth
vulva clitoris openmg. orthe
;@b\‘ vagina 5
....................................................... ( ...................................................
: : . > :
: opening of theX™: :
anus P 8 ®Q° : pubic hair
: : urethrag : :
OO PORON OO JQ) e
& o
Internal female reproductive orgaﬂﬂ% 0’1, ,?0
........................................................ . s
N S D
uterus Eo’b cervix< ovary &7
o O :
.................................................. O <. N, M
(2l 2 (/]
< \Y
fallopian @es Q,Wagina <O
s X
g ‘2‘ O %)
......................... QAQ(Q O 0,
__________________________ (o ) S, S -5 S O M
(@ © 2 o’b
Externabemale bodyparts, including genitalia 3.~ R
& S5 oo 57 openifg of the
& vuls : clitoris QQ/ : ‘o?, : :
> : < : - vagina :
Q ....................................................... .......................... QO ..................... Qg/ ............................................
anus ope@g of the QCQ ubic hair
‘(erethra © P
S SO~ SN . SO S
\ AN
> X)
Internal female reprongCtiJve organsQ*& ,?'0
........................................... ‘QOO
® :
uterus<2 cervix ovary
fallopian tubes vagina
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Year 4-5 Lesson 2 | Resource 3a: Menstrual cycle - support
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Year 4-5 Lesson 2 | Resource 4: Male genitalia and internal reproductive organs

<
Male genitalia and intern(a}]zfgbroductiv‘e &an labels }0
A\ (\ ........................................................................
blad G’é OQA penis
O ( ............................. (I
u ?hra : foreskin
scrotum anus
epididymis testicle
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Year 4-5 Lesson 2 | Resource 5a: Wet dreams - support

Wet dreams happen at

A wet dream is when is egs\culated from
the penis when someone is slee@g
@
A wet dream is also called Q'Q
. iy S %
During puberty it’s corrér,ﬁon to t{g’ire a wet dream
\o
often, o}'o or nc&é‘t all. &
.......................................................... c’oQO ,b/%o
sometimes Q%emen ‘?59:9 night noctwq‘\al
........................................... O e S S
& ~2~<<’ Qi‘nissmn A,
QA Q(o " (\0
.......................... ¢ o©\}o)«(\,‘,
Wet,bdzreams h&ppen at 2 R
X ‘90\ &°
Awet eryﬁ\ is when £s eJacujé’ted from
<° the penis when someong\‘é sleeplggx
A wet dream is also gaﬂed a \&©
O
During pubertygf&commgﬁ to have a wet dream
)
often, Q"§ , Oor not at all.
sometimes . semen night nocturnal
emission
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Year 4-5 Lesson 3 | Resource 1: Personal hygiene labels - support

Why: During puberty, hair becomes
oilier.

Hair How: Washing ig(cthh warm water
and shampoQQ

>
How oftg;(\ReguIarIy.
<
O
i@y During puberty, more sweat is
&made and it 933 make armpits smell.

(\
e How: ng;@fkarmplts with soap

Armplts \'\}6 or sho gel, using deodorant and 6\‘
0@ weQSQg clean clothes. ‘SQ
&(90 @ow often: Every day. é(\
Q” o’ 0~
Ko‘ Q/v Why: During puberty, more’&eat is
A\ (9\2‘ made and can make fe%éﬁell. fo)
COQ Feet©Q How: Bathing or sh@wering and ,19‘,
@( X, wearing clean{od( : O
- O
,é(ﬁ A{\v How ofteno:«@&ry day. .\,50
a )
< N4 e
<@ (Jo gQTo stop secreti U|Id|ng up
\&0 becoming sr@ itchy or sore.
. A How: Usma‘g ater or unperfumed
Genltals (VUIVa )OOQ soap to @s the area around the
< vulva.s
@ NS
\(J,b( H ften: Every day.
O 3y
,b(QQ (JO Why: To stop secretions building up,

which can become smelly or infected.

Geni<t2als (penis

How: Using plain, mild soap to wash
the penis and testicles. If the penis has
a foreskin, clean gently underneath.

and testicles)

How often: Every day.
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Year 4-5 Lesson 3 | Resource 2: Hygiene questions j’o

Ng - O e
o)o‘@ & 3)0’2"
< o o

............................................ 0 .......................... 9(9 ........................................................... Q ....................
: N ? . o :
. How often gtéuld som&@ wash during puberty{& :
)

3\ 2 N A’
L o s

L X
4 N .

\ P\ ) O
(J@ *‘\Q 900 é& :
\; < o)
&rol,o .......................................................... R@ ..................... rw%Q ...................................
2" ¢ Why is itimportant to change ¢ es regul ! :

A clst lar

& &
o ©
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Year 4-5 Lesson 4 | Resource 2: Emotions and feelings

Q’b* ﬁ‘laving sexual
feelings oQAg Qbghngs

© Medway council 2022 | 34



PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023



MEDWAY

ABETTER et N :
Easier ways to be healthy 6
L@%ing objective
&QWe are learning about the physical changes that happen
X, during puberty

O

)

Learni fztcomes

d 2) M I can gnise what puberty is, including w en and why it
: \) hap(ms.
\, - @

(4 an identify some of the physical cha&s that happen to

Time to change 00 é:\ odies during puberty. (;(\

Y4-5 Lesson 1 o
1 can use scientific vocabularyj&@xternal male and female
(Q - ?:g body parts, including genitalia. e ot

o A\
N & O 2 4

Q’b o‘ T AT v:_ _______ R
(g // Draw two pictures -a \

. male and a female

i chiIin same age as you.

*Eor each, write down the
(/fb .\(§hanges that will happen as

T e

they develop into a

\‘ teenager. ’
@0 OQ S g _’

[ SRS S

Q@‘ © Medway Council 2022 © Medway Council 2022



ABETTER
MEDWAY

.................

ABETTER
5 MEDWAY ’0 6

What is puberty?

S
*CO

ABETTER
MEDWAY

.................

LayIa has been learning about growing and changing at school.
She has spoken to her older brother Joe about going through
fé&erty and is wondering when it might happen to her.
@« Q7. __ Sheasks loe, Why does puberty happen?” :

OWhen can puberty
start?

@could Joe say to
Layla?

© Medway Council 2022

ABETTER
7 MEDWAY

.................

X ;

_________________

[ \
. Match the body !
| parts with the body !
E part labels :

_________________

[ QS

_________
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‘Q
DEVAY o DAY o o
5
Body changes axly changes
o‘emale body Both Male body
changes muscles changes

changes between the

________________

Write down the

bodies before and

e

breasts grow grows taller increase

pubic and body
hair grows

penis and
testicles grow

waist and hips

hange sh body prod
" after puberty JPE S Wl Pcatsrerr¥) L
mCIUdmg any others 0 spots may develggN grows
/ . o
\\ - _qu'i 1<r_1c_)\_/v_a_t1qu_t_ -7 000 periods start voiee % voice ‘breaks’
&
a 0%22 &0 © Medway Council 2022
X
O
N 04
(7 fl,Q
12
O N
> 0
N - e O "D :
S &
3-2-1 @ &ignpostmg support
S + L & \'g
] In today’s lesson & Q/

© Medway Counci

il 2022

QA If you hav guestions or worries

about pOgerty, it is important to speak
toa t@ted adult — a parent/carer or

tea€her at school.
w.childline.org.uk can provide

*(\.,upport too (phone 0800 1111 to talk

to someone).
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ABETTER
T

More activities
Giving advice

I'm feeling a bit scared
about puberty, and I’'m not
sure what to expect....can
you help?




PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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ABETTER uEowar, (WO 2
IE\/! E DthAthIl QQ

L@%ing objective

&QWe are learning about the biological changes that happen
X, during puberty
O

& Learni %tcomes
\)6@* M1 canﬁ}g scientific vocabulary to describe bSQ/‘parts, including

N geni@lia.
Menstruation and wet drea (4 %D;an explain what happens during me&ruation (periods).
Y4-5 Lesson 2 ‘6 OC}ZI I can explain what is meant by a w‘}?ream.
2 2 Q
Q © Med Ci % Q © Med Ci
o( © Medway a?g &o © Medway
N X

ouncil 2022

< X, O QO
@ Q \' .
ABETTER 0& ¢ Q ABETTER ’b ’00
MEDWAY, O O .y O X0 .
N oy

Ground ry 2 (JOQ ‘&gﬁy,S di;;‘?

_____________________________

{Ko . <(/ f Last night | was getting ready E
QA | __ forbedandrealised | had
© 72 | e L ‘ started my period... !
S o, Bttt ’
£ &
A(/ ‘\%hat does Kelly mean when she says, “I had started my period”?

A * How might Kelly have known it was her period?
QO R
“ C

Q@ © Medway Council 2022 © Medway Coul

ncil 2022



(0
MEDWAY 5 MEDWAY. > ‘
.................................... QQ
male genitalia and reproductive
----------------------------- . &o rgans
This morning | woke up and | E X,
realised I'd had a wet dream in E OO ------- 1-{39— ----- R
the night.... ,: 6@" : Matd\% labels to E
A O i thescorrect part of |
,Sv I&'0 he pictures. E
* What has happened to Leo and how might he know 0o ‘\’b- --------------- 3
he’s had a wet dream? ) oc'
6229 © Medwa y Council 2022
xO
X
® ¥
. Qv
& Vv
A . ()o

ABETTER ABETTER Q
MEDWAY 7 MEDWAY o

8

(@ Qg, ------- , | fallopian tubes !
QA QG)

LC|It0rIS' X,
""" { S o)
a2 ok O feay] B
ens 5 > ) | vagina |
) L K /
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6\0

(0
ABETTER ABETTER D>
R o MEDWAY
3
Menstrual cycle &riod products
| Watch the video &o _
i : o&' f - Tampons
i @ E Q ‘ f£b N Period pants
: ! e BIPAN
\___mmm ¥ 2 N
O Q ]
'S’ ,éo |
. i ? :
What happens during the menstrual cycle: o(\ oD "

. i ?
Why do periods happen- (9

s ;
N X
Q %
(oo ©
S &
UEDWAY. \ d ‘\Q 0 EDWAY
LS ) )
Male bodyeﬁarts an&cget dreams @a dy.parts and wet dreams
2 \8
................. &°
i Match the labels to E
i the correct part of E
! the pictures. ' X
1 ) NS
................ %)




ABETTER ABETTER
MEDWAY 13 MEDWAY 0 14

________________

____________________________

X/ Go back to the questions about
“1' nd Leo’s diaries.

T

\
1
1
1
. Maﬁ&’any changes to your ideas if E

N | u think necessary. 1

\Add your new learning from the &

c\b lesson. Q

9 O Use adifferent colour pen or pe@ﬁo f

Q 2) “ Ao
~
N A
& © Medway Co vw 2 © Medway Council 2022

* What is a wet dream and why do they happen? OQ

Q
< © ' Vv
< X, ) O
/) N .
ABETTER 0& ° § ABETTER be ’00
MEDWAY, \ O o VEOWAY, ;\’b 1

n) © i egs
Signposti{é\ suppor@/oQ “%Oﬂ'e actlwgﬁs
> T S——— A §
{Q [ Create ‘gﬁ top tips for someone i
A i expeg’ g a period or a wet dream.

1

If you have any questions or worries i
)

@ You could include: :
:

1

1

1

1

1

]

about menstruation or wet dreams, it
is important to speak to a trusted adult

www.childline.org.uk can provide b Advice on different period products

support too (phone 0800 1111 to talk A(/ Aﬁ\ What to do if they are worried about

to someone). QO Q S having a period or wet dream. /
< (o)

__________________________________

Q@‘ © Medway Council 2022 © Medway Council 2022



PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023



MEDWAY

Easier ways to be healthy

ABETTER HhEE (2 :
[2)

L@%ing objective

&QWe are learning about the importance of personal hygiene
X, during puberty

@.‘(\ Learnﬁ?f];?xtcomes

\)9 M ca$| ntify body parts or areas to keep c@qduring puberty.

fg’ I?{}Qn explain how to keep clean during,§gbrty.

Personal hygiene .
y9 600 ‘@I can describe ways to manage phy ‘Qchanges during puberty,
Y4-5 Lesson 3 < O including the use of products to k@%clean.

2 2
S 0
&Q © Medway m?nzz &o © Medway Council 2022
X

ABETTER
3 MEDWAY

Q
«? N B 4

o
Ground ry 2 (PQ\\ Idzﬁ | U ___________________________

Q® ‘\ Bailey g. “Now that you are getting older Bailey, there 5

@)
—
®
Q
S
M
=
<
3
S
o
i
Q
S
N
1)
%)
ie]
®
o)
Q
=
<
S
>
(L)
S
<
Qo
<
“»
=
Q
S
=
o
<
o
)
3
<

’é(/'b i% pairs, write a sentence from the point of view of Bailey’s %

parents, explaining the importance of keeping clean, and
0(\ oQ what Bailey should do to look after their body.

Q@‘ © Medway Council 2022 © Medway Council 2022



ABETTER
MEDWAY

.................. 5 MEDWAY, \0 o
()
Body outlines ghdy outlines

a@ey will need to pay special o ~

_________________________________

) A %_ attention to.... ! Next to the labels, write down: \‘.
' Inyour groups, draw an outline of a ! & : i
| reo T 1 A R i 1 !
: young person. | o {_feet | (ylarmpits)  {hait ! !« why they need to pay ]
i ! 2) ,--ay-----, -------- | attention to the area !
i Label all the different body parts that E V> '{Q nale genitals(vulva) : rgg :
1 Q . .
1 they WI|| nec?d to pay special at’Fentlon E (\fo é. Male genitals {penis ) E . they should keep the i
'\\ to in relation to personal hygiene. ! /o) é,\’b ' andtesticles) |\(9_ ea clean and how often )

2 © Medway m;?nzz o © Medway Council 2022

(o)
“ ©
@ &
ABETTER 0 ¢, Q ABETTER
MEDWAY \ O 7 MEDWAY i

Personglfblé\,giené |teﬁ?:

_________________

What is the
product?

I
1
1
1
1
1
1
1
|

What is it used for?

\ 7’

_________________

© Medway Council 2022



ABETTER
MEDWAY

...................

9

.........

..........

> .

___________________________

With your partner, read and write
an answer to the question.

Then, swap questions with
another pair and add your answer

T TR

_________________________

/' What products might Bailey

buy to prepare for
Q’L

puberty?
Qn pairs, write a shopping list
for Bailey for items to include

\ too (you may agree or disagree). , o(\ ‘\’b -‘\ in their wash bag. %
N ’ 6 CI e 9
B ittt i é (90 <
Q © Medway C % 0 © Medway Council 2022
o ((/?* e
Q O o )
o) & < a2
o \ e* W
C © 2 Vv
< X, ) O
4 N o)
ABETTER é ¢ § ABETTER 00 ’0
MEDWAY, \ (\ o VEOWAY, R *z
& g

\

________________________

Balley and their parents at the
beginning of the lesson.

* Make any changes to your ideas if
you think necessary.
* Add your new learning from the
lesson.
Use a different colour pen or pencil

____________________________

7’
7

o

1

© Medway Cou

(&O

0

&ignpostggg support

If you have a estions or worries
about per hygiene during
puberty, gl important to speak to a

trust ult —a parent/carer or
tea@ at school.

w.childline.org.uk can provide
port too (phone 0800 1111 to talk

Q* to someone).
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More activities

Day in the life

Write a ‘day in the life’ or diary entry

for Bailey.

* some of the physical changes that
Bailey is experiencing

* the times of day when Bailey washes
or keeps clean

* the products that Bailey uses to
manage personal hygiene




PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023



ABETTER UBIAL (WO 2

MEDWAY @ (}\

Easier ways to be healthy
L@gﬁing objective
&QWe are learning about emotional changes during puberty

X

Qo Learniwtcomes
o M cami’i, ify some of the feelings experienced during puberty.

2) -
B \'\) IZIJ @escribe how and why emotions can@ge during
- - rty.
Emotions and feelings o(@ é" Y N
v4-5 Lesson 4 *9 Oc | c;m :xplam where to get help and&port for managing
(o) 2 puberty. Q@
Q © Medway CCV% © Medway Council 2022
< O

$ X \\
< N R
L AN &
DAY, ° "\Q o DAY 000 ;{50 4
) QY & g
Ground rytes ¢ ‘,&elmgsy?? ________________________________

Q,b {&O 7 e (oo s

! lusedto b Ily happy person, but now | sometimes feel really |
A \ angry or p about things. Lately, I’'ve been feeling really up and E
OQ i down. Is this normal? :
‘ (&) 9 @ Taz, age 12 1
~ t _______________________________________________ 7’
‘0

(/’b ‘\ at does Taz mean by feeling ‘up and down’?
A A“s What might be causing Taz to feel like this?
R

What could Taz do that might help?
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(0
ABETTER ABETTER @
MEDWAY 5 MEDWAY ¢
5
Storyboard: Taz’s day 5@&.“95 rollercoaster
csFTTTTTTTTTTTTTTTITOITITTT N o
[ What emotional : &&'
i changes do Taz and Rani i 00
| experience? )
N O . Qﬂ
FTTTTTTTTT ST T ‘Q? oo 06\’
' 1 *
1 i P : e (— """"""""""" \
| hWhat I.S ?we o ! o\'ﬁ'dd your post-it notes to the wavy@either high up on top of a !
:\C angesin fd ant: ] C i wave, low down at the bottom, ofhalfway between — depending :
""""" Q 72t 2) ' on whether the feeling would@q(e someone feel ‘up’ or ‘down’. /,'
( © Medway m?nzz &o © Medway Council 2022

< X, O
< N .
g NS o
N R . 00"’ > :
k) N © . ("
Corners Qb%upporthQ é@ma“tlc 2 lings
TG op-nnomonnnonas S X - v §

If someone needs help with their S @ hrough puberty \
feelings, where could they get help may no change in the way they
and support? feel ?others. These feelings can
beswbout being attracted to

Now, listen to the sentence and move eone, ‘fancying’ them or having

to the label that you think would best
support the young person.
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______________________________

/ Go back to your drawings of the male

and female child from lesson 1.

* Make any changes to your ideas if
you want to.

* Add your new learning from the
series of lessons.

N
\

S ————

«. Use a different colour pen or pencil.

~

— e e r e, e e e, e, e, - —m—————— -

T U U,

. /ﬁwW.chiIdline.org.uk can provide %)
(support too (phone 0800 1111 to t

00
S
\
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MEDWAY &\)(J

More activi&ms

& @)
Puberty toolft

Make a puberty advice sheet for other
pupils to use. Include ideas to cope with
puberty and growing up. For example:

* Ways to help someone with physical
changes

* Ways to help someone with emotional
changes

© Medway Council 2022

@gnposting support

&Qyou have any questions or worries
about emotional changes, or any other
topic co in the lessons about
puber% is important to speak to a

trust adult — a parent/carer or
teacher at school.
2ch @

to someone). ("7,
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PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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Lesson 1: Puberty recap KS2 Year 6

This is the first of four lessons for key stage 2 pupils in Year 6. The lesson has been designed to consolidate pupils’
previous learning about puberty in the year 4-5 lessons from this pack. This lesson gives them the opportunity to
recap and further develop their understanding.

We are learning:

[V about the changes that happen during puberty (recap from year 4-5)

Learning
objective

V] | can describe the physical and emotional changes that occur.during puberty and suggest ways to
manage them
| can identify what is important for young people to know'about puberty

outcomes

(=2}
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| can explain where to get help and support for pubérnty issues or worries

Box or envelope for anonymous questions
Flipchart paper and marker pens
Resource 1: Puberty scenarios (1 scenario per group)

required

NNRNRNN | N

Resources

Resource 2: Puberty prompt stateients (1 set per pair)
Resource 3: Puberty zones ofrrelevance (1 _géx 'pair)

Activity Description Time
Introduction Introduce learning-objective and outcomes and, revisit ground rules. 5
Baseline To demonstrate their understanding 6f;puberty, pupils complete a graffiti 10
assessment wall with words related to puberty.

. Pupils discuss scenarios and suggest ways-the character can manage
Puberty scenarios P g8 2 & 10

puberty, giving advice on-where to getsupport.

Zones of relevance Pupils identify-what a young-person may find most useful now, in the 10

future, or not\at all in relation to puberty.

Planning a Pupils consider how.to' ask a question or start a conversation about 15
conversation puberty, with adfriend, parent, or teacher.

Pupils add to their baseline assessment to demonstrate their new learning
Reflection, endpoint | about puberty and reflect on their learning using sentence starters as
assessment and prompts. 10

Signposting support Pupils are reminded about who they can talk to if they have any questions

or worries about puberty.

© Medway council 2022 | 2



Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication and handling questions effectively.
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If any safeguarding concerns arise in this lesson, these should be reported to the Designated

Safeguarding Lead.

puberty, person, child, teenager, adult, changing, growing, physical, emotions, feelings

Key
words

Introduction 5 mins

Introduce the learning objective and outcomes and remind pupils of the class ground rules. Explain
that today’s lesson will focus on puberty, will recap their previous learning, and identify what they
think is most useful and important to know. They will-also discuss and suggest ways to ask questions
or plan a conversation about puberty.

Baseline assessment activity 10 mins
Set up five graffiti walls in different parts of the classroom by pinning up flipchart paper before the
lesson begins. Write the following headings, eaéh\ohe on a different graffiti wall:

e Physical changes

e Emotional changes

® Periods

Baseline assessment

e Wet dreams
e Gettingdelp and advice

Ask pupils to write what they know about each topicon the different graffiti walls, demonstrating
their prior understanding of puberty. Ensure pupils visit all ofthe five graffiti walls, spending a
couple of minutes at each. Try to avoid giving-any prompts-of ideas, so that you can gauge pupils’
understandihg, misconceptions and gaps.in’their knowledge.

Afterwards, review the graffiti walls, and summafise the key ideas from each heading, highlighting
everything they have remembered from preyious lessons. Make a note of anything pupils have
struggled to remember or any’misconceptions, which can be addressed throughout the lesson.

Puberty scenarios 10 mins

Organise pupils into small groups and give each a scenario from Resource 1: Puberty scenarios. Ask
pupils to discuss it, and identify:

® the challenges for the character

Core activities

® the information they need
® ways to manage the situation

® how and where to get help or support

© Medway council 2022 | 3



Share all the scenarios with the class and take feedback from each group, discussing the different
ways to manage the changes that occur during puberty. Give pupils the opportunity to respond to
any scenarios they didn’t discuss.

Emphasise that many young people face challenges, including worries or questions about puberty
and it is important to get information, help, or support if needed.

Support: Ask pupils to focus on identifying a) the challenge for the character and b) who they could
talk to in order to get help and support.

Challenge: Pupils create their top five strategies for managing pubetty.

Zones of relevance 10 mins

Using slide 6, introduce pupils to AJ, who is about to start secondary school. Al is thinking about
puberty; the changes happening now and the things'that might happen in the future.

Ask pupils in pairs to read Resource 2: Puberty'prompt statements that suggest what AJ might want
to know more about, including things that-aré important for now and things that are impertant for
the future. There might also be things.that might never be important at all.

Ask pupils to use these statements.to populate Resource 3: Puberty zones of gélevance, encouraging
them to add their own ideas tao:

Explain that there will be differences in their responses for what is impontant or relevant for now/in
the future, and that there is no right erwrong answer. However, ensure pupils are aware that some
things are personal;-rather than ferethers to know about, e.g. When someone else in their class
grows pubic hair,_or who someone in their class fancies.
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Support: Pupils pick the'three statements that they think’are the mast important.

Challenge: Pupilssuggest their own content for the zones of relevance.

Planning a conversation 15 mins

Usingsslide 7, share the following question with pupils:

If a person wanted to talk to their friend, parént; or teacher about puberty, what could they say or
do?

Ask pupils in pairs to come up with some sentence starters or ideas for a young person (e.g. AJ from
the previous activity)-to start a conversation about puberty with their friend, parent, or teacher,
writing their ideas down.

Pupils could use some ofthe examples from the zones of relevance activity to help them structure
their sentence starters. For example: Mum, I’'ve been wanting to talk to you about getting a bra, can
you help me choose which one would be best for me?

Gather pupils’ ideas and rehearse some questions with the class. Discuss with pupils when would
be a good time to ask a question and how they might go about doing this, e.g. when you feel
comfortable, at a quiet/less busy time, choose a time of day when they aren’t working/doing
schoolwork, by asking them to really listen.
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Reflection and endpoint assessment 10 mins
Check the anonymous question box and respond to any unanswered questions from today’s session.
Remind pupils they can continue to put questions in the box at any time.

Ask pupils to return to their graffiti walls from the baseline assessment and, using a different colour
pen, add their new learning and amend their initial ideas if necessary. This can be used as evidence
of learning and progress, and also to inform further teaching.

Then ask the pupils to reflect on their learning from the lesson and share with a partner. The
following sentence starters might be helpful to support pupils to structure their thinking:

e Something | didn’t know before this lesson is...
e Something | knew but had forgotten is...
e Something that | would like to know more about is....

Make sure pupils know that if they have questions,or concerns about puberty, they can talk to a
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trusted adult (like a parent/carer or teacher). In‘addition, signpost pupils to Childline: wwwichildline.
org.uk or phone 0800 1111 to talk to someone.

Information and advice leaflet

Pupils produce a short information and advice Iéaflet about puberty for a'specific audience, for
example, other pupils their age, younger.pupils in Year 4 or 5, or parents/carers. Pupils could include
headings such as:

® Physical and emotional changes

® What causes puberty?
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® Advice.on how to manage puberty

® “Where and hew to get further support
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Lesson 2: Puberty: Change and becoming independent KS2 Year 6

This is the second of four lessons for key stage 2 pupils in Year 6. This lesson extends pupils’ learning about
puberty and supports them to consider the changes that might occur alongside it, including moving to secondary
school and the new feelings, roles and responsibilities that accompany becoming more independent.

We are learning:

Learning
objective

[Vl about managing change and becoming more independent

V] | can describe some of the changes that happen as someone grows up
V] | can identify the range of feelings associated with change, transition to secondary school, and
becoming more independent

outcomes

o
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V] | can describe practical strategies to cope with growing,up, becoming more independent and
taking on new responsibilities

[V Box or envelope for anonymous questions

[V Resource 1: Life stages (1 sheet for each-group)

V] Gender-neutral’ bag, back-pack orbox containing objects such as a door key, débit card, school
tie, cinema ticket, homework diary/planner, watch, mobile phone (optionalsimages are provided

Resources
required

on slide 7)
M Resource 2: Sami’s bag~Support

Activity Description Time
Introduction Introduce.learning objective and outcomes and revisit ground rules. 5
Baseline Pupils respond to a key question,/demonstrating’their understanding of 10
assessment becoming more independent.

Life stages Pupils identify different types of charige throughout someone’s life. 15

Feelings about

Pupils consider the range of feelings associated with life changes. 10
change
Sami’s bag Pupils identify significant changes for someone about to start secondary 10
school.
Individually, pupils reflect on change for themselves.
Reflection Then, pupils add to their baseline assessment to demonstrate their new
and endpoint learning about change and independence. 10
assessment

Pupils are reminded about who they can talk to if they have any questions
or worries about growing up and becoming more independent.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
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communication, and handling questions effectively.

change, life cycle, baby, toddler, child, adolescent, teenager, adult, middle-age, older person, growing

Key
words

up, feelings, emotions, independence

Introduction 5 mins

Introduce the learning objective and outcomes and revisit the class ground rules. Explain that today’s
lesson will focus on growing up and becoming more independent and how this might feel, as well as
considering the changes that come with it, such as goingto secondary school.

Baseline assessment activity 10 mins

Ask pupils to respond to the question:
What does it mean to become independent?

Pupils write an individual response before sharing their ideas, which can be collated on a whole class

Baseline assessment

mind map.
Pupil responses might include: someone being able to....

do what they want) eat what they-want, live on their own, go eut wherever and when they like, have
their own money/a bank accolint, get a job.

Take this,opportunity to gauge what pupils know, thinkpand feel about.becoming more independent,
as well as any misconceptions or gaps in understanding. Ask pupils'to set aside their individual
responses to be revisited at the end of the lessan.

Life stages 15 mins

Intfoduce different life stages using:slide 5. Allocate one of the sheets from Resource 1: Life stages
(pupils can choose either the. male or femalé-example) to small groups of pupils and ask them to add
their ideas about what someone of that-age might like to do, as well as roles or responsibilities they
might have; and what they might achieve (or aspire to achieve). Once completed, take feedback from
the groups for each life stage, pointing out the changes as someone grows up.

Pupil responses might include:

e Child
Likes to do - hobbies such as reading/gaming/sports/music/art/cooking/technology.
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Roles and responsibilities - jobs at home, such as tidying/making breakfast/helping in the garden
looking after pets/setting the table; roles in school (such as school council/monitors/peer mentor
or playground buddy).

Achieve — taking part in sports matches/sports day/learning to swim; certificates or awards in or
out of school.
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e Teenager
Likes to do - sports/crafts/art/music/dance/drama/writing/reading/cooking/gaming/technology.

Roles and responsibilities - roles in school such as buddying/supporting younger pupils/visitor
guides/ school council/sports captains; jobs at home such cleaning/tidying/laundry/cooking.

Achieve — competitions at school, certificates, or awards in or out of school, learn to drive.

e Adult
Likes to do - sports/crafts/art/music/dance/drama/writing/reading/cooking/gaming/technology.

Roles and responsibilities — having a job, paying bills, housework.(laundry/cooking/cleaning),
looking after children or other family members/pets, driving a €ar.

Achieve — completing a course, getting a job, completing-a.sports event.

Feelings about change 10 mins

Using slide 6, share with pupils some of the significant events and changes that may happen_.in
someone’s life. Allocate an event/change to,each small group, and ask them how someone’might
feel about these changes. Pupils record their responses on post-it notes and stick these-on the board
or flipchart.

Pupil responses may include: excited, nervous/anxious, confident, curious, happy, scared, uncertain,
overwhelmed.

Ask pupils, are there any-feelings in common for the different changes?

Draw out the wide range of feelings.and emotions that come with different changes and highlight
that it is comman)to experienee @ mix of feelings. For example, someone might be feeling nervous
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as well as excitéd. Point outto pupils that plenty of life changes can be-really positive, and although
new at first, tend to bring.lots of exciting opportunitiesand new respansibilities, which also lead to
greater.independence.

Sami’s bag 10 mins

Using slide 7, introduce pupils to Sami,-who is about\to go to secondary school. Share the objects in
Sami’s-bag and allocate an object/to each groupferthem to focus on. Alternatively, provide pupils
with a bag and include a selectioh of objects‘for'groups of pupils to choose one from (see Resources).

Ask pupils to discuss:

a. What change-does the object signify?

b. How might'Sami feel about the change?

c. Are there new responsibilities that come with this change?
d. What will help Sami manage the change?

To feedback, ask pupils to explain the strategies they think will help Sami manage the changes that
relate to the different objects.

For example, for the cinema ticket, pupil responses may include:

a. Sami is going to the cinema with friends for the first time without adult supervision.

b. Excited, but also a bit worried about coming out of the cinema without a grown-up.
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c. Being responsible for themselves/looking after their ticket/staying with their friends/buying
their own snacks.

d. Sami could explain their worry to a parent or carer and agree a suitable time/meeting place for
them to be picked up, or plan a safe route home.

Support: Pupils complete Resource 2: Sami’s bag — support to help pupils think about the
responsibility that comes with these changes, such as making sure the door is closed and that the key
is kept somewhere safe.

Challenge: Ask pupils to reflect on the different changes for Sami and consider which they think is the
most significant change and why. For example, going to secondary‘school — they will go there every
day and it will lead them to the next step in their life.

Reflection, endpoint assessment and signposting support 10 mins
Check the anonymous question box and respond.to any unanswered questions from today’s session.
Remind pupils they can continue to put questions in the box at any time.

Ask pupils to reflect by themselves on the,concept of ‘change’ and to complete the following
sentence:

Some things | think and feel aboutthange are...

Then, ask pupils to return t@ their individual responses from the baseliné\assessment activity, or
to the whole class mind(map and, using/a different colour pen, add their new learning and amend
their initial ideas if necessary, including any life changes they hayedearnt about and about becoming

Endpoint assessment and
signposting support

more independent: This can he used as evidence of learning.and progress, and also to inform further
teaching.

Make sure-pupils know that if they have questions orcconcerns about puberty or being more
independent, they canh talk to a trusted adult (like@yparent/caren(or teacher). In addition, signpost

pupils to Childlinewww.childline.org.uk or phone 0800 111 1/to talk to someone.

Survival guide

Pupils-create a ‘growing up survivahguide’ for otherpupils about to start secondary school. This could
include:

What significant changes there mightbe

® [tems that might be useful
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® How to manage becoming more independent including how to get help when appropriate
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Lesson 3: Positive, healthy relationships KS2 Year 6

This is the third of four lessons for key stage 2 pupils in Year 6. This lesson focuses on what is meant by a positive,
healthy and loving relationship by exploring different types of relationships, and the qualities, values, and
behaviours within them. It also supports pupils to understand that relationships can change over time, and how
to manage this.

We are learning:

V] about positive, healthy relationships

Learning
objective

V1 1 can identify different kinds of loving relationships
] | can describe the qualities that enable these relationships.to flourish
] I can explain the importance of mutual respect in close;relationships

outcomes
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V1 1 can recognise how relationships may change or end and what can help to manage this

[V] Box or envelope for anonymous questions

M Resource 1: Different relationships

required

M Resource 2: Relationship stories&ypart 1 (1 stonyper group)

Resources

M Resource 3: Relationship stofiés — part 2 (4'story per group)

Activity Description Time
Introduction Intfoduce learning.objective and outcomes and revisit ground rules. 5
Baseline To demonstrate their understanding of thejtopic, pupils'‘complete sentence c
assessment starters-about relationships.

Different Rupils identify diff frelationshi 10
relationships upils identify different types\of relationships.

Relationship Pupils identify th lities of itive, healthy relationshi 10
qualities upils identify the qualities of a pasitive, healthy relationship.

Relationship stories | Pupils discuss positive behaviour and boundaries within different

10
part1 relationships.
Relationship stories | Pupils consider changes within a relationship and how they may affect the 10
part 2 people in it.
Individually, pupils reflect on what a loving relationship needs.
Reflection, endpoint | Then, pupils add to their baseline assessment to demonstrate their new
assessment and learning about relationships. 10

Signposting support
Enp B supp Pupils are reminded about who they can talk to if they have any questions

or worries about relationships.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

It is important to consider sensitivities and prior knowledge about specific pupils’ circumstances.

Pupils in the class will have a range of understanding about relationships, including intimate
or romantic ones. Discussing family relationships may be particularly sensitive for some pupils,
especially those living in vulnerable situations, who are being cared for outside of their immediate

Climate for learning

family, or have been affected by difficult family circumstances such as separation or divorce. If any
safeguarding concerns arise in this lesson, these should be reported:to,the Designated Safeguarding
Lead.

> 'g relationship, friendship, family, couple, love, positive, qualities, values, permission, respect,
x 3 boundaries
Introduction 5 mins

Introduce the learning objective and outcomes and remind pupils of the agreed class ground rules.
Explain that today’s lesson will focus on what makes a positive, healthy relationship including
exploring different types of relationship, their qualities and values.

Baseline assessment activity 5 mins
Using slide 4, show the following sentence starters:
Some features of a positive healthy rélationship are......

Some different types of relationshijp are.....

Baseline assessment

Ask pupils ta.complete these on their own and without prompting, although encourage them to
write downas many ideas as they can think of for eachoCirculate to gauge their existing knowledge,
understanding and attitudes about relationships, as‘well as any. misconceptions and gaps in
understanding. Afterwards, ask pupils to set their work aside te'be revisited at the end of the lesson.

Different'relationships 10 mins

Using Resource 1: Different relationships, ask pupifs to discuss in small groups, all the different types
of relationships they can see. Ask pupils if they)can think of any other relationships beyond those
shown.

Pupil responses mightinclude: marriage, partnership, couple, parent and child, carer and child,
friends, classmatés, aunt/uncle and-niece/nephew, cousins, siblings, step-parent and child, step-
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siblings, boyfriend/girlfriend, intimate relationship, same-sex relationship.

Ask pupils to feedback, neting their suggestions, and drawing out any above that haven’t been
mentioned. With pupils, highlight that people are likely to have lots of different relationships
throughout their lives.
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Relationship qualities 10 mins

Working in small groups, ask pupils to choose one of the pictures and stick it in the middle of a piece
of flipchart paper. Ask the groups to discuss all the ‘qualities’ that would make this a healthy, positive
relationship. Use the following questions to prompt pupils:

® What would the relationship need to make it positive and healthy?

® What kinds of things might they do for each other?

Ask pupils to write all the key words they discuss around the picture;.and then take feedback from

the class.

Pupil suggestions might include:

To make it positive and healthy - honesty, reliability, respect, kindness, love, listening, trust,
friendship, care, closeness, support.

Things they might do for each other: listen, help and support each other, give advice, play/have fun
together, do practical things e.g. make meals.

Discuss that even though the pictures’show differenttypes of relationship, many ofthe qualities

Support: Ask pupils to focus o arelationship théey are likely to be very familiar with, for example the
picture of ‘friends’ or ‘parentand child’.

Challenge: Ask pupils\to consider the qualities of positive, healthyselationships and rank them in
order of importance on a continuum, by drawing a line and writing the least important at one end
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and the most important at the/other.

Relationship stories part 1 10 mins

In‘'small groups, give pupils one of the stories from Resource 23 Relationship stories — part 1. Ask
pupils to disclss how the characters should behave to keep'the relationship positive and healthy
using the fellowing prompt questions:

1. “How might the characters feel when they.are'together?
2. How might they speak-t@’each other?

3. What sorts of things.might they dotogether?

4

What boundaries-and behaviours might be important for these characters?
Pupil responses for'the example'of ‘going out’ might include:

1. Confident, excited; a,bit nervous, happy

2. Calmly, respectfully

3. Laugh and joke together, listen to each other, do activities together
4

. Treating each other with respect and knowing each other’s personal boundaries (e.g.
touch), asking each other/checking in with each other about how they are feeling, asking for
permission to do something.
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If not mentioned in pupil responses, ensure they have a good understanding of relationship
boundaries, the importance of mutual respect, and the role of asking permission. Explain that
different people like different things and are happy doing different things, so it is important to find
out what other people want/like and not assume something is okay. Checking in with someone
shows we care how other people feel.

[NB: To explore this concept in more depth, see PSHE Association lessons on Consent.]

Relationship stories part 2 10 mins

Briefly discuss with pupils, how sometimes relationships may{change and ask them what might cause
this.

Pupils might suggest: moving away, going to a newsschool, someone’s feelings changing, meeting
new people, someone deciding they don’t want to\be in the relationship any more.

Next, give pupils the correlating second partof the story from Resource 3: Relationship stoties — part
2. Ask pupils to read it and discuss:

1. How are the characters feeling-how? For example, upset, sad, lonely, hurtconfused, guilty.

2. How can they manage the change thatis'happening? For example, be-honest about their
feelings, talk to the.other person respectfully and kindly, listen tohow the other person is
feeling, talk abott-their feelings'with a trusted adult or friend.
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3. What might happen in the-future? For example, make new friends, find a way to resolve the
disagreement, get to try.something new.

Take feedback and discuss how the people involved still'have a responsibility to keep the relationship
as positive and respectful as possible, despite the'change. Emphasise that the feelings caused by
changes in relationships - although difficult atthe time - usually feel better in the future.

In addition, 'dfaw out that some changescan be joyful or’happy occasions, and others might be sad
or confusing - highlight that there is ngright or wrong way to feel.

Whilst this lesson does not explicitly address-seéparation and divorce, if pupils raise these in the
discussion, it may be useful'to'reflect with‘the class that adult relationships can also go through
challenging times of change.

Support: Pupils draw one of the relationship stories in a cartoon format, adding speech and thought
bubbles for one of the characters.

Challenge: Pupils write a diary extract from the point of view of one of the characters, describing
their feelings, how they think they can best manage the situation, and explaining their hopes for the
future.
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Reflection, endpoint assessment and signposting support 10 mins
Check the anonymous question box and respond to any unanswered questions from today’s session.
Remind pupils they can continue to put questions in the box at any time.

Ask pupils to reflect on the lesson on their own and complete the following sentence:

A loving/positive relationship needs......

Then, ask pupils to return to their baseline assessment activity, and, using a different colour pen, add
their new learning and amend their initial ideas if necessary. This can-be used as evidence of learning
and progress, and also to inform further teaching.

Make sure pupils know that if they have any concerns about relationships it is important that they
talk to an adult they trust in or outside school, such as a teacher or parent. In addition, signpost
pupils to Childline: www.childline.org.uk or phone 0800-1111 to talk to someone.
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Different relationships...

Using slide 12, invite pupils to suggestall the different relationships that someone“may have at

Extension
activity

different stages of their life. Pupils could also add in the qualities of those particular relationships,
and what makes them positive and healthy.
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Lesson 4: How a baby is made KS2 Year 6

This is the last of four lessons for key stage 2 pupils in Year 6. This lesson includes sex education and lays an
important foundation for pupils’ learning in Relationships and Sex Education at secondary school. It focuses
on the features of loving relationships, including the importance of consent, how a baby is made and an
introduction to the concept of pregnancy.

We are learning:

V] about how a baby is made

Learning
objective

V] | can describe some of the features of loving relationships
V] 1 can explain what is meant by consent in a relationship
V] | can describe how a baby is made

outcomes

o
4=
c
P
@
o
|

] I can explain what pregnancy means, how long it lasts, and where it occurs

[V Box or envelope for anonymous questions

M Resource 1: Concept conversation sheet

M Resource 2: How a baby is made seqéencing cards
M Resource 3: Pregnancy statement$

Resources
required

NB: Refer to the Teacher Support section at theyend of this lesson plan, to devélop subject knowledge
for this lesson and for suggested explanations.to support discussion.

Activity Description

Introduction Introduce learning objective and outcomes and.revisit ground rules. 2
Baseline To demonstrate their understanding ofithe topic, pupils.respond to a 10
assessment scenario about how babies are made,
Lovingrelationships ¢ Pupils identify some of the features of a loving relationship. 5
Sex and consent Pupils consider sex.as part of an addlt relationship, including the 10
discussion importance of censent.
How a baby is made | Pupils explore how a babyis made by sequencing descriptive cards. 15
Pregnancy Pupil h i d bout havi baby and 10
statements upils match guestions and answers about having a baby and pregnancy.

An opportunity to discuss pupil questions.
Reflection, endpoint | Then, pupils add to their baseline assessment to demonstrate their new
assessment and learning about how a baby is made. 8
signposting support

Pupils are reminded about who they can talk to if they have any questions

or worries about relationships, sex or making a baby.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

It is important to consider sensitivities and prior knowledge about specific pupils’ circumstances.
Pupils in the class will have a range of understanding about relationships, including intimate or sexual
ones. If any safeguarding concerns arise in this lesson, these should be reported to the Designated

Climate for learning

Safeguarding Lead.

Love, respect, consent, commitment, female, male, human, reproduction, sex, sexual intercourse,
fertilised, sperm, ovum, penis, vulva, vagina, fallopian tubes, pregnancy, baby, foetus, uterus, womb,

Key
words

conception, contraception

Introduction 2 mins

Introduce the learning objective and outcomes. Explain that today’s lesson will focus on the features
of a loving adult relationship, including a discussion.about sex and consent and learning about how a
baby is made. To establish a respectful classroom environment during this lesson, revisit class‘ground
rules with pupils and include examples sueh?as ‘respecting what others say’, ‘not asking pérsonal
questions or putting anyone on the spot*

Baseline assessment activity 10 mins

Give each pupil a copy of Resaurce 1: Congépt conversation sheet with the-beginning of a
conversation some children are having,about human reproduction and-how a baby is made. Ask
pupils to read the conversation so faf.and then add their own ideas,

Pupils work individually and withoUt prompting. Circulate to.gauge their existing knowledge and

Baseline assessment

understanding'about conception, as well as any misconceptions and gaps in'understanding. Then, ask
pupils to set'their work.aside to be revisited at the end-of the lesson(

Once completed, take feedback from the class, and)briefly summarise with pupils how a baby is
made:

A baby can.grow when an egg — released from the ovaries-into the fallopian tubes —is fertilised by a
sperm. This happens through sexual intercourse and:sometimes medical intervention. You may need
to remind pupils of the female repfoductive orgdnsthat they learnt about in the Y4-5 lessons.

Loving relationships 5 mins

In pairs, ask pupils to discuss the different ways that people in loving relationships might show their
love and care for €ach other.

Pupils’ responses might include: tell each other they love each other; tell other people they love
each other; hold hands; kiss; cuddle; sleep together; have sex; get engaged; get married; have a civil
partnership; live together; buy each other special gifts; wear a special piece of jewellery (such as a
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ring); rent or buy a house together; go on holiday together; decide to start a family together.

Take feedback to collect different ideas. Elicit that there are lots of ways people express love and
show they care deeply for another person. Explain that some ways may be very personal and private
between those people, and others may be more public.
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Sex and consent discussion 10 mins

Explain to pupils that sex is one way that adults, in both different and same-sex couples, may choose
to show their love and care for each other and to feel good or close to each other. It is also how
babies are made without medical intervention.

With pupils, reflect on what is meant by ‘consenting’ or ‘consent’ by asking them to recall some of
the features of a positive, healthy relationship from the previous lesson.

Pupil responses might include: asking for permission, mutual respect;.checking in with each other
about how they are feeling, understanding and accepting each other’s personal boundaries, including
when someone doesn’t want to do something or doesn’t like the way something feels.

Emphasise that consent - a word used to mean asking forrand giving, or not giving, permission -

is necessary in all relationships, but especially intimate and romantic ones. If ever someone was
pressurised or persuaded to agree to something, they have not given their consent. Persuading
someone to do something sexual that they’re nothappy or comfortable to do is wrong and-against
the law. Explain that this does not just relaté€’to sex — the same applies to lots of other things which
may be part of a relationships, e.g. touching someone, holding hands, cuddling and kissing.

[NB: To explore this concept in more'depth, see RSHE Association lessons on Cénsent.]

How a baby is made 15 mins

Remind pupils that a couple may decide to have a baby together, which for many couples can happen
though sexual intercourse.

In small groups; ask pupilscte put the cards from Resource 2 How a baby|is’made sequencing cards
in order, to‘explain how they think a baby is made through sexual intercourse. Then, using slide 7
to support, go through the sequence with the class.€larify any misconceptions and highlight the
importance of both/people feeling happy and comfortable at the'beginning of the sequence.

Explain that@male and female having sex.is the most common way to make a baby, but there are
other ways, such as IVF, assisted conception or surragacy, where medical assistance is used to make
a baby. These methods can be used by both diffetent-sex or same-sex couples (refer to the Teacher
support section below for more déetail on these‘methods). Explain that families can also be made
through adoption, when a parent or parents adopt children who are not biologically their own.

[see the PSHE Association lesson pack.on Families.]

Support: To support, pupils talk through the sequence with an adult and refer back to the learning
about male and female genitalia from the Year 4-5 lessons.

Pregnancy statements 10 mins

In small groups, use Resource 3: Pregnancy statements and ask pupils to match the two halves of the
statements together. Then, go through each as a whole class, discussing the answers, using slides 8-9
and the Teacher support section at the end of this lesson plan, to support.
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Endpoint assessment and

signhposting support
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Challenge: Explain to pupils that before deciding to have a baby, a person or couple will have lots
to think about. Ask pupils what someone might be thinking before they decide to have a baby. This
might include thoughts and feelings about how their life will change, or practical things to consider
such as: Are we ready to be parents? Have we got a room for the baby? What will the baby need
(pram, cot, toys, nappies etc.)? Who can help us to look after the baby?

Reflection, endpoint assessment and signposting support 8 mins

Check the anonymous question box and discuss any unanswered questions from this or any previous
lessons.

Then, ask pupils to return to the conversation about how babjes’are made in their baseline
assessment activity and, using a different colour pen, add their new learning and amend their initial
ideas if necessary. This can be used as evidence of learning and progress, as well an opportunity for
personal reflection.

Make sure pupils know that if they have questions or concerns about sex, relationships, or.puberty
they can talk to a trusted adult (like a parent/carer or teacher). In addition, signpost pupilsto
Childline: www.childline.org.uk or phong)0800 1111 to talk to someone.

Baby checklist

Pupils create a checklist of things that someone might need to help theém to look after a baby. This
could include:

® Practical items

® Emotional care

®* Waysto support the-parent/s

Teacher@upport =notes and suggestedexplanations'to support discussion

Howa baby is made

This lesson dévelops pupils’ understanding of\what is meant by sex, providing an important foundation for the

Relationships and Sex Education they willreceive at secondary school.

These pupil-friendly explanations may be helpful When facilitating discussions during the lesson.

Pregnancy is when one or‘more babies.grow in a female’s/woman’s uterus. Pregnancy usually lasts for

around 40 weeks (approximately nine.months), though sometimes babies can be born earlier or a few days
after the 40 weeks.

0 Some women can feel sick during pregnancy — this might happen during the first few weeks or months of

pregnancy especially.

Babies can be born through the vagina, or through a ‘caesarean section’ (also known as a ‘caesarean, or

‘C-section’), meaning the mother has an operation to make a small opening just underneath the tummy so

the baby can be lifted out of the uterus (womb). Sometimes midwives and doctors will suggest that it might

be difficult for the baby to be born through the vagina, and so a caesarean section is carried out instead.
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e Twins can be made in two different ways:

O If two sperm find two eggs, then two babies grow next to each other. These twins (known as fraternal
twins) can be the same sex or one male, one female, and may not look alike.

0 If one sperm finds one egg and that fertilised egg then divides in two, this results in what is known as
identical twins who look almost the same. These twins are always the same sex.

e Sexual intercourse is not the only way a baby can be made. All babies are made when a (male) sperm meets
and enters a (female) ovum (egg). This process can take place through sexual intercourse but also:

O Through IVF (In vitro fertilisation) — where the sperm and ovum are put together by a doctor. Once the
egg is fertilised, it can be put into the uterus (womb) to grow. There are'lots of different reasons why a
baby might be made using IVF including: if a couple want to get pregnant but are finding it difficult; if a
person decides to have a baby on their own; or if a same-sex couple wishes to have a baby. For same-sex
couples or a person having a baby on their own, donor sperm; or a donor egg and surrogate (someone
who carries a baby in their uterus for another person) can be used.

O Through surrogacy — when a woman carries a child-for the intended parents (or a single intended parent).
This is commonly an option for male same-sex.couples and single men who wish to have a ¢hild. It is also
an option for single women and female same-sex couples who are unable to carry a baby:

e Contraception can be used during sexualintercourse te.stop a baby from being made{One way of doing
this is if a couple use a condom (a special plastic covering) over the penis to trap the Semen and prevent the
sperm entering the vagina and uterls. There arecdifferent types of contraception.If they’re used correctly,
they nearly always stop a baby-from being made, although it isn’t 100% certain.
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Year 6 Lesson 1 | Resource 1: Puberty scenarios /;,o

At breaktime, Rowan loves playing games like football or basketball with
friends. Lately though, Rowan has been getting angry or upset more
easily during the games, especially when they miss a shot, or their team
loses. Everyone tells Rowan to calm down, but Rowan finds it hard!

Tolu loves P.E. but has noticed that she gets really hot and sweaty during
. lessons now. Even when not exercising, she.sweats more than before
and her underarms get a bit smelly toq, 'which can be embarrassing.

Phoebe has just started her-period but isn’t sure which periad product
to use - she is getting confused betwéeen all the different'types!

Recently, Max woke ugp‘to find a sticky wet patch on his.sheets. He
thinks he‘might have had a wet dream, but doesn’t khow why or how it
happened! He'sworried about telling his Mum.

Sara has noticed that some“of her friends have grown taller and are
. developing breasts. Some have started wearing bras. She is feeling
worried that she hasn’t grown.as much yet and doesn’t need a bra.

. Jamal has a crush on someone in his class. He has started to feel a

bit excited but also embarrassed when they are around — he gets
‘butterflies’ in his tummy. He feels shy and is worried that people can tell
how he’s feeling.
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Year 6 Lesson 1 | Resource 2: Puberty prompt statements

Important to know now/important in the future/might
never be important

e How to talk to a parent about puberty

e How often to wash their hair

e When someone in their class grows pubi¢ hair
e How to use a pad

* How to use different types of period products
e How to manage a wet dream

e What type of bra.to buy

e How it feels tofancy someone

e Who to‘ask questions about puberty

e \Which booksand trusted websites have jnformation about puberty
e How toshave

e Who someone in their class fancies

e Which productswould help with spots

e The best type of déodorant

e How to help a friend who feels embarrassed about puberty
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Year 6 Lesson 1 | Resource 3: Puberty zones of relevance

Not important

Important for the future

Important now
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Year 6 Lesson 2 | Resource 1: Life stages

Child (Likes to do: N
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Year 6 Lesson 2 | Resource 1: Life stages

Teenager  Likes to do: A

\_ J
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Year 6 Lesson 2 | Resource 1: Life stages

Adult [Likes to do: )

N /

(Roles or responsibilities: )
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[Wants to achieve: )
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Year 6 Lesson 2 | Resource 1: Life stages
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Year 6 Lesson 2 | Resource 1: Life stages

Teenager  Likes to do: A
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Year 6 Lesson 2 | Resource 1: Life stages
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Year 6 Lesson 2 | Resource 2: Sami’s bag - support

Sami has their own key now.
They walk home alone and let themselves in.

How might'Sami feel about this?

Grown-up Excited Confused Worried

Happy Confident Responsible

Keeping safe:

What does Sami need to remember about....

/The door? i N\ L The key?

g O\l J
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Year 6 Lesson 3 | Resource 2: Relationship stories - part 1 Q‘i\

Best friends

Li and Ari are in Year 7 and they have been best friends since Primary school.

Going out

Jesse and Ashley are in Year 8 and have recently‘started going out together.

The team

. Rai’s under 13s basketball team train twice a week on Wednesdays and Fridays
. after school. They are a really good team and recently won.-a tournament.

Best friends

. Li and Ari are now:in different classes at secondary school and don’t see each
. other<as often.Ari has been spending\more time with Frankie, and now wants
. tolbe ‘best friends’ with Frankie, not Li.

Going out

Ashley doesn’t want‘to go out-with Jesse anymore.

. The team
. Rai wants to leave the team to try another sport but doesn’t want to let the
. team down.
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Year 6 Lesson 4 | Resource 2: How a baby is made sequencing cards

An adult couple might kiss and

; ¢ Sometimes, a man and woman will
- cuddle, get very close, and touch :

: , , . decide they want to have sexual
each other in romantic and sexual ;

ways. It's important that they only
do this if they both feel happy and
. comfortable.

intercourse. The man's penis
. grows hard, and the woman's
vagina may_ get slippery.

: , . "¢ The penis squirts a sticky liquid
. The man’s penis slides into the L ) )
: , , . . called semen into the woman'’s
. woman’s vagina. L _

: . ~S)vagina.

If there is an‘egg (ovum) in one

. Millions of tiny sperm in the liquid
. quickly swim up-inside the woman
.~ to the fallopian tubes.

The fertilised egg travels down one

of the tubes to the utérus / womb.
: It divides to form a cluster of cells
and settles in the uterus / womb

. lining.

. “of the fallopian tubes, one of the
sperm:might meet it, stick onto it,
andenter the egg. This means the
egg is fertilised.

The cluster of cells gradually grows

inside the mother’s uterus/womb
. or womb and is called a foetus. It
. takes nine months until the baby is

ready to be born.
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Year 6 Lesson 4 | Resource 3: Pregnancy statements Oﬁ\

...having sexual intercourse, or through IVF, assisted conception
or surrogacy

- ...two sperm.find two eggs, or the egg splits and develops into
. w0 babies:
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PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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Create a short inférmation and advice leaflet
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* Physical and emotional changes

* What causes puberty?
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Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023
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L@%ing objective

&QWe are learning about managing change and becoming more
X, independent

O )
" Learnin tcomes
o M I can ribe some of the changes that occur as someone grows up.
*

)
\) IZIJ dentify the range of feelings associa ith change, transition
condary school, and becoming mo;§ ependent.

Puberty: Change and becolea
‘al can describe practical strategies t@)e with growing up, becoming

independent 6
Y6 Lesson 2 Qé 9(90 more independent and taking on pe responsibilities.
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I‘ In your groups, add ideas to the sheet about what s one of | )
1 each life stage might like to do, the roles or respo ities they =
:. g 8 . . P r({u Vi = X How might sgmeone feel about these changes?
i« might have, and what they might achieve. < ) A RE, \De o
\"““"“"'““"““"“""“'"'{Q"“"';T;Z?% ' Having a family i Areéh any feelings in common?
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f What change does this object signify?

i How might Sami feel about this change? gﬁ ’\
i Are there any new responsibilities that come with thi;& *‘

: i ' ? Q

\ What will help Sami manage the change? Ql(\

______________________________________________
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,”Go back to your mind map from the beginning

of the lesson.

* Make any changes to your ideas that you
want to.

* Add your new learning from the lesson.

Include any life changes you have learnt about
and about becoming more independent.
. Use a different colour pen or pencil. )

T TR

\

O

)

@gnposting support

’(.101: you have any questions or worries
about pubépty or becoming more
independent; it is important to speak
to a tn adult — a parent/carer or
teac t school.

'ﬁv‘g}.childline.org.uk can provide(g

I/\ W ,‘1‘{, . port too (phone 0800 1111 to
’ Cto someone). é@
°X 2
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More activigfes R

Growingup s {\Ial guide

Create a ‘growing’up survival guide’ for
other pupils about to start secondary
school. Aim to include:

* What significant changes there might be
* [tems that might be useful

* How to manage becoming more
independent including how to get help
when appropriate 00

Q%
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Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.
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L@%ing objective
&QWe are learning about positive, healthy relationships
X

QO Learning oytcomes

N M I can id@’t\fy different kinds of loving relationships.

\)9 M1 ca (chribe the qualities that enable thesSreiationships to
N fl . Qo

“ )
Positive and hea":hy re|ation$ps .@'can explain the purpose of mutualq@ct in close relationships.
(%)

0( O ™I can recognise how relationshipw(?y change or end and what
Y6 Lesson 3 Q 9(9 can help to manage this. O

& &
& Q?

> A\
N & O 2
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Different relationships @iationship qualities
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O
“Discuss all the &:S' Choose one of the pictures.

different types of
relationship you see.

~

‘¥
What erlkthe relationship need
to make it positive and healthy?
Can you think of any
other relationship

Mat kinds of things might they

[

G % oc\ ______ doforeachother?
<
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Relations storie &elatlonsvl,sz stories part 2
SCTTTTTTTTTTT A % ________________ \\ -------------------------------------------------- E
// With your grourgread the relationship story. O! sometimes tionships may change, what might cause this? 1
Discuss how the characters should behave to ! ’

keep the relationship positive and healthy.

_________ ; N N S R SRR,
Uan
other a: tsecondary schor
ol and don'y
tobe 0re time with Frankie ang s
with Frankie, not and now wants

Now re@ggrt 2 of the relationship story.
. are the characters feeling now?
"\ ow can they manage the change that is

* happening?
* What might happen in the future?

1. How might the characters feel when they are

together?

2. How might they speak to each other?

3. What sorts of things might they do together?

4. What boundaries (limits) might be important 1
+ for these characters? 4l
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Reflection Qﬂhat has been learnt?
(T T TS T TS TTTTTTTTTTTToTTT oS oo TS T T T T T T TS \ Q --------------------------- N
E A loving/positive relationship needs..... : &}' Go back to your sentences from the \‘,
N e . ' (\0 ! beginning}@e lesson. :
N . Mak changes to your ideas if !
@Q E VOW nt to. i
\'\) e AQE your new learning from the )
°® | é@sson :Vb
‘60 (} Use a different colour pen or penal&
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Signpostimg suppor, 0Q
e supporg

If you have any*>questions or worries
about relationships, it is important to

speak to a trusted adult - a
parent/carer or teacher at school.
www.childline.org.uk  can  provide

support too (phone 0800 1111 to talk
to someone).

Q%
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onship, and what makes it positive and
Q althy.

%rent relat(({ﬁhlps

What different onships might someone
have at d|ff§€9 ages of their life?
For exa as a child, teenager and adult.

Forﬁ?:‘ﬂ write down the qualities of the
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YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.
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Learning dbjective
v We ar% ning about how a baby is made

Learfling outcomes
lZQQan describe some of the features of loving relationships.

Q(EII can explain what is meant by consegt‘ in a relationship.
©)° M can describe how a baby is ma(%

- S
How a baby is made (&0 f%‘can explain what pregnan&%@i%ans, how long it lasts, and where
Y6 Lesson 4 O(\ Q oceHr ‘Q®
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_____________________________________________

Read the conversation and add your own ideas about how
a baby is made.

S e e e e e e e e e e e e, - - — - === ===
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Loving relationships

————
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___________ ~

Discuss the different ways in
which people might show
their love and care for each

N
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Sex and consent

—————
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o"&\one way that adults, in N
erent and same-sex couples,
\Qay choose to show love and care
» for each other, and also to feel goo%.
or close to each other.

It is also how babies ar de

l(], withoutmedicalint&r}@ntion. L

-

What is meant
by consent?

@6
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How a baby is ptade

1
1
~

through sexual intercourse.

An adult couple might kiss and
cuddle, get very close, and touch
each other in romantic and sexual
ways. It's important that they only
do this if they both feel happy and

comfortable.

Sometimes, a man and woman will
decide they want to have sexual
intercourse. The man's penis
grows hard, and the woman's
vagina may get slippery.

The man's penis slides into the
woman’s vagina.

The penis squirts a sticky liquid
called semen into the woman's,
vagina.

!

The cluster of cells gradually grows
inside the mother’s uterus/womb
orwomb and is called a foetus. It
takes nine months until the baby is
ready to be born.

The fertilised egg travels down one
of the tubes to the uterus / womb.
It divides to form a cluster of cells

and settles in the uterus / womb
lining.

If there is an egg (ovum)'in one
of the fallopian tubes, onéof the
sperm might meet it, stick onto it,

and enter the egg. This means the
egg is fertilised.

Millionsioftiny sperm in the liquid
quickly.swim up inside the woman
tolthefallopian tubes.

© Medway Council 2022

Preghancy statements

A baby can be made by....

Twins are made when....

A pregnancy is usually....

having sexual intercourse, or through IVF, assisted
conception or surrogacy.

two sperm find two eggs, or the egg splits and
develops into two babies.

9 months long.

© Medway Council 2022
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A baby is born through.... the vagina, or a ‘caesarean section’.

People who don’t want to make a baby when they have sex can use
something called.... contraception.

The first few weeks or months of pregnancy.... can cause feelings of sickfiess

and tiredness.

© Medway Council 2022
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,/Go backto the conversation at

beginning of the lesson about how

es are made.

** Make any changes to your ideas if

you want to.
* Add your new learning from
lesson.

' >
Q{Use a different coloursqi&l or pencil. ,/

\
i

o
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Signposting support

If you have any questions or worries
about sex, relationships or puberty,-it’is
important to speak to a trusted@dult —
a parent/carer or teacher at school.

www.childline.org.uk  can  provide
support too (phone 0800 1111 to talk
to someone).

© Medway Council 2022

More activities

Checklist

Create a checklist of things that
someone might need to help
them look after a baby.

Aim to include:

* Practical items

* Emotional care

* Ways to support the parent/s

© Medway Council 2022
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Foreword

The Healthy Child Programme aims to ensure children who grow up in Medway do so in an environment that
promotes health and wellbeing and allows them to thrive. Helping children to fulfil their potential is one of our

most important ambitions.

One key focus of the Public Health Directorate related to this aspiration, is forging effective partnerships with local
schools to improve outcomes for young people in Medway. We will work to ensure young people develop the
necessary knowledge, skills and attributes to make positive health choices and negotiate challenging situations.

The revised resource is available to all Medway primary schools. Should they need to, local teachers are able to
access additional bespoke support, directly from the Public Health Directorate. We have worked very closely with
the PSHE Association and their specialist knowledge and experience has helped shape our RSE work. We believe
this refreshed resource is based on current best practice. It offers a wide range of learning opportunities, to
enable Medway’s young people to access the high quality learning they deserve.

James Williams
Director of Public Health

Medway Council
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Introduction

This guidance accompanies the Medway Public Health Directorate’s primary pack: Changing and growing up, for key
stages 1 and 2.

These lessons support pupils to recognise and develop positive, healthy relationships. They also prepare them for the
physical and emotional changes that take place as they grow, including those that happen during puberty. The lessons
should not be taught in isolation, but always as part of a planned, developmental PSHE education programme.

Please read this guidance carefully before teaching any of the lessons.

Statutory requirements

The lesson plans and accompanying guidance have been updated to reflect the Department for Education (DfE)’s
statutory requirements to teach Relationships Education and Health Education at key stages 1 and 2'. The lessons
support schools to cover elements of statutory Relationships and Health Education, including the topic of puberty in
years 4, 5 and 6. Parents and carers do not have the right to request to withdraw their children from the lessons on
Relationships and Health education.

Note that in the DfE statutory guidance it states, ‘puberty including menstruation should be covered in Health
Education and should, as far as possible, be addressed before onset’. For this reason, the lesson plans on puberty are
aimed at pupils in year 4 or year 5, so they are prepared for the changes they and their peers will experience.

In Year 6, Lesson 4 How a baby is made incorporates elements of Sex Education and has been included to provide a
comprehensive programme of Relationships and Sex Education (RSE), to safeguard pupils effectively and to provide

a foundation for later learning on healthy intimate relationships. While the Department for Education strongly
recommends that primary schools deliver Sex Education, your school will probably judge that parents/carers have the
right to request to withdraw their children from this lesson.

Supporting parents and carers

The Department for Education’s statutory guidance for Relationships, Sex and Health education requires schools

to engage with parents and carers on their policy and curriculum development. Many schools choose to hold a
curriculum evening or workshop to introduce parents and carers to what their child will learn in Relationships
education/RSE lessons (and may also include Health education including how puberty is taught), and to reassure them
if they have concerns. This can be a good opportunity to share sample lesson activities and resources to demonstrate
how this content is taught and what pupils of different ages will learn. This should be introduced to parents and carers
through the context of relevant school policies, including the RSE and safeguarding policies. For further support, see
the PSHE Association guide to Engaging with parents about Relationships Education.

Key steps to safe, effective learning

Creating a safe learning environment

A safe learning environment helps pupils to feel comfortable about sharing feelings and opinions, exploring values and
attitudes, and considering the views of others, without fear of negative feedback. It also helps prepare teachers to deal
with unexpected disclosures or inappropriate comments should they occur.

1. Relationships Education is statutory in key stages 1 and 2 in all schools, and Health Education is statutory in all schools, except independent
schools where PSHE education is already statutory. Sex Education is not statutory at key stages 1 and 2, although it is still recommended by DfE.
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https://pshe-association.org.uk/guidance/ks1-4/engaging-parents-governors

It is good practice for teachers to:

® ensure they are familiar with the school’s Relationships (and sex) education policy and PSHE policy before they
begin teaching

® offer opportunities for pupils to discuss issues in small groups as well as sharing views with the class

® provide access to balanced information and differing views to help pupils clarify their own opinions and values
(while making clear that behaviours such as racism, discrimination and bullying are never acceptable in any form)

® always work within the school’s policies on safeguarding and confidentiality (ensuring that pupils understand
school policies on disclosure of confidential information and following up concerns in a more appropriate setting
outside lessons)

Before teaching the lessons, it may be useful to discuss how pupils might feel during them. These feelings might
include embarrassment, or pupils may want to laugh. Explain that these feelings are normal and talk about strategies
they can use to manage them.

Ground rules

Ground rules help to minimise unintended disclosures, disclosures at inappropriate times, or comments of a negative/
hurtful nature made towards other pupils (whether intentional or not). Ground rules are most effective when they are
developed by pupils and teachers together, re-visited at the start of every lesson and applied consistently in discussion
and group activities.

Ensure ground rules cover:

® respecting what people say

® listening to others

® not asking personal questions or putting people ‘on the spot’
® not making assumptions about other people

® having the right to ‘pass’ if someone does not wish to comment

Anonymous question box

An ‘anonymous’ question box or bag encourages pupils to ask questions with anonymity and without embarrassment.
It can be introduced whilst agreeing the ground rules or at the beginning of each lesson. It should be accessible during
and after every lesson. The purpose of the question box should be explained to pupils:

® Anyone can use it to post a question, at any time and as many times as they want.

® Questions can be anonymous, or they can put their name on their question so the teacher can follow it up with
them individually.

® Only the teacher will see the questions, unless there are concerns about a pupil’s safety or wellbeing that need to
be shared with others — see the ‘Limits of confidentiality’ section below.

® Questions raised will be dealt with in the lesson if time allows or in following lesson (or in between, if relevant to
a pupil’s safety and wellbeing). Depending on the nature of the question, some may be answered in a small group
session or one-to-one and will be treated anonymously so no-one knows who asked the original question.

© Medway council 2022 | 4



Tip: To ensure that pupils do not feel self-conscious about being seen to ask a question, give each pupil a piece of
paper and ask them to write down what they had for breakfast or lunch, and then add any questions they have. This
means that everyone is writing at the same time. You could set some time aside at the end of each session to do this.

Inclusion

In the lessons, the terms ‘sex’ and ‘gender’ are not explored in depth, but language is used carefully, recognising that
medical professionals observe and record a child’s sex at birth based on their genitalia (though sometimes this is not
clear in the case of children with differences in sex development (DSD), also referred to as intersex). We use the terms
male/female and boy/girl to refer to biological sex/sex recorded at birth (for example in the lessons on puberty).

However, a child may not always identify with the sex recorded at their birth. It is important to be mindful of pupils’
sense of their own gender and ensure the classroom environment is inclusive and provides equality of opportunity in
Relationships, Health and Sex education. It is good practice for these sessions to be taught in mixed-sex classes, and
all pupils should learn about the changes of puberty in both male and female bodies — ensuring that pupils, including
trans and non-binary pupils, get access to the information that is relevant to them.

Use inclusive language which recognises the different ways in which children may experience their gender identity
(for example, using gender neutral terms like ‘person’ or ‘they’, where appropriate) while also making clear which
biological features relate to those with male or female reproductive systems. If you have pupils who identify as non-
binary or trans, it may be advisable to discuss the lesson content and approach with them and their parent(s) or
carer(s) before teaching the lessons.

An inclusive approach will also avoid heteronormative assumptions and will be sensitive to those with special
educational needs and disabilities (SEND), and to the religious and cultural identity of all pupils.

Children and young people with limited access to period products

‘Period poverty’ can be distressing for pupils, and a potential barrier to education. It can be helpful to consider as a
school how to make period products accessible for all pupils. The government website contains further advice on
making products available to pupils and the pros and cons of different distributions options. Note that the term ‘period
poverty’ can be stigmatising, so should not be used in lessons or when talking to pupils.

Safeguarding and the limits of confidentiality

These lessons do not focus on personal safety, though by teaching them you are of course, helping to safeguard
pupils through topics such as understanding and caring for their own bodies and how to identify and foster healthy
relationships. When talking about male and female genitalia, it may be useful to highlight the NSPCC ‘underwear rule’
but note that this does not need to be taught in-depth in these lessons as it should be covered in separate lessons on
keeping safe.

It is important to be well prepared to deal with any issues arising from the lessons. Explain to pupils in simple terms
that, whilst we usually try to keep everything that’s said in the room, in the room; if concerned about a pupil’s safety or
wellbeing, you would have to tell one other member of staff. If a question, behaviour, or language arises that you find
concerning, this should be discussed with the Designated Safeguarding Lead—in line with the school’s safeguarding
and child protection policies. Any situation that indicates knowledge about sex or sexual activity, which is inappropriate
for the pupil’s age, should be addressed.
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There may be times when a question raised by a pupil should be referred to parents/carers (the school RSE policy
should provide guidance regarding staff protocol on this). It is good practice to talk to the pupil(s) concerned before
involving a parent or carer and explain that it is in their best interests. If a child refuses or rejects talking to their parent
or carer, this should be taken seriously and discussed with the Head/Designated Safeguarding Lead and acted upon in
accordance with the school’s confidentiality policy. Note that whilst there might sometimes be safeguarding concerns
about a child struggling with their sexual orientation and gender identity, a disclosure regarding sexual orientation or
gender identity is not, in itself, a safeguarding issue and does not need to be reported to anyone, including parents/
carers.

Female genital mutilation (FGM)
These lessons do not address female genital mutilation (FGM), which is a separate but important safeguarding issue.
For additional information, see the PSHE Association’s lessons and guidance on teaching about FGM.

Forced marriage

These lessons do not discuss forced marriage. However, if discussing marriage (for example, during the Year 6 lessons
on positive, healthy relationships and how a baby is made), this is a good time to flag up that marriage should be
entered into freely — only if both the adults involved agree. If anyone ever felt they or someone else was at risk of
being forced to marry, they should tell someone else they trust or seek help via a website or helpline such as ChildLine
or Freedom Charity.

Signposting support

In each lesson, pupils should feel able to ask for more help, advice, and support if they want to. All pupils should be
supported and encouraged to ask a teacher in school or adult who they trust out of school (such as a parent or carer) if
they have further questions.

Children in upper key stage 2 could be signposted to Childline: 0800 1111; www.childline.org.uk/kids

Subject knowledge

For lessons where particular subject knowledge is required, a teacher support section has been included at the end of
the lesson plan, with explanations of key vocabulary and concepts. This includes:

® Years 4 and 5, lesson 2 - Puberty: menstruation and wet dreams
® Years 4 and 5, lesson 3 - Puberty: personal hygiene

® Year 6, lesson 4 - How babies are made

In both the years 1 and 2 lessons and the years 4 and 5 lessons, pupils learn about the genitalia including the scientific
names for male and female genitals. When teaching pupils about the female genitals, it is important to be clear on
the difference between the vagina and the vulva — two terms that are often used interchangeably. The vagina is the
muscular tube that connects the cervix and uterus to the outside of the body. The vulva describes the whole female
external genitalia, including the opening of the vagina, and the urethra (the opening urine comes out of). Therefore,
pupils should learn that most of the vagina is inside the body, but that the opening can be seen from outside the body,
within the vulva.
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Adaptive teaching

Effective assessment

Each lesson begins with a baseline assessment activity to gauge pupils’ prior knowledge, understanding, skills, beliefs
and/or attitudes. The lessons end with an end-point assessment to allow pupils to demonstrate progress from their
starting point and to inform future teaching. For further information on assessment in PSHE education, see the PSHE
Association’s guides to effective assessment in PSHE education.

Differentiating and adapting the learning
You will know best the needs of your pupils in relation to accessing this learning. However, the lesson plans do provide

ideas for how some activities can be differentiated or adapted for pupils who need further support or additional

challenge. Extension activities are also provided at the end of each lesson to deepen or embed the learning, should

time allow. If differentiating or adapting further for individual pupils, wherever possible ensure they are supported

to access the same key learning as others, in a way that is appropriate for their needs, rather than giving them less to

learn, i.e. just a selection of the key learning points.

Appendix: curriculum links

These lessons will support you to address the relevant learning opportunities included in the PSHE Association

Programme of Study and the relevant content outlined in the Department for Education statutory guidance for

Relationships Education/Relationships and Sex Education (RSE) and Health Education. The table below maps where

the lesson plans address this content in each key stage.

Lesson title and
summary

PSHE education Programme of Study

DfE statutory RSHE guidance,
key stages 1 and 2

Year 1 and 2

1. My special people
We are learning about
the special people in
our lives and how we
care for one another

2. We are growing:
human life cycle

We are learning about
how we change as we
grow

3. Everybody’s body
We are learning to
name different parts
of the body, including
genitalia

H25. to name the main parts of the body including external
genitalia (e.g. vulva, vagina, penis, testicles)

H26. about growing and changing from young to old and
how people’s needs change

R1. about the roles different people (e.g. acquaintances,
friends and relatives) play in our lives

R2. to identify the people who love and care for them and
what they do to help them feel cared for

R13. to recognise that some things are private and the
importance of respecting privacy; that parts of their body
covered by underwear are private

R20. what to do if they feel unsafe or worried for
themselves or others; who to ask for help and vocabulary
to use when asking for help; importance of keeping trying
until they are heard

R23. to recognise the ways in which they are the same and
different to others

L2. how people and other living things have different needs;
about the responsibilities of caring for them

Caring friendships

® how important friendships are in
making us feel happy and secure,
and how people choose and make
friends.

® the characteristics of friendships,
including mutual respect,
truthfulness, trustworthiness,
loyalty, kindness, generosity, trust,
sharing interests and experiences
and support with problems and
difficulties.

® that most friendships have ups
and downs, and that these can
often be worked through so that
the friendship is repaired or even
strengthened, and that resorting to
violence is never right.
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1. What makes a good
friend?

We are learning about
friendship, including
why it is important and
what makes a good
friend

R10. about the importance of friendships; strategies for
building positive friendships; how positive friendships
support wellbeing

R11. what constitutes a positive healthy friendship (e.g.
mutual respect, trust, truthfulness, loyalty, kindness,
generosity, sharing interests and experiences, support with
problems and difficulties); that the same principles apply to
online friendships as to face-to-face relationships

R13. the importance of seeking support if feeling lonely or

3. Puberty: personal
hygiene

We are learning about
the importance of
personal hygiene
during puberty

4. Puberty: emotions
and feelings

We are learning about
emotional changes
during puberty

)
§ excluded
> . ] j ) ) .
2 .Fal//ng out with R14. that healthy friendships make people feel included;
friends .
) recognise when others may feel lonely or excluded;
We are learning how . )
o strategies for how to include them
to maintain good
friendships and about | R17. that friendships have ups and downs; strategies to
solving disagreements | resolve disputes and reconcile differences positively and
and conflicts with safely
peers
R18. to recognise if a friendship (online or offline) is making
them feel unsafe or uncomfortable; how to manage this
and ask for support if necessary
‘ H15. that mental health, just like physical health, is part of
1. Puberty: time to daily life; the importance of taking care of mental health
change
We are learning about | H17. to recognise that feelings can change over time and
the physical changes range in intensity
that happen during
puberty H18. about everyday things that affect feelings and the
importance of expressing feelings
H19. a varied vocabulary to use when talking about
2. Puberty: . N
. feelings; about how to express feelings in different ways;
menstruation and wet
dreams H20. strategies to respond to feelings, including intense or
We are learning about | conflicting feelings; how to manage and respond to feelings
w | the biological changes | appropriately and proportionately in different situations
© | that happen during
E puberty H26. that for some people gender identity does not
N correspond with their biological sex
O
> H30. to identify the external genitalia and internal

reproductive organs in males and females and how the
process of puberty relates to human reproduction

H31. about the physical and emotional changes that
happen when approaching and during puberty (including
menstruation, key facts about the menstrual cycle and
menstrual wellbeing, erections and wet dreams)

H32. about how hygiene routines change during the time
of puberty, the importance of keeping clean and how to
maintain personal hygiene

H34. about where to get more information, help and advice
about growing and changing, especially about puberty

Respectful relationships

practical steps they can take in
a range of different contexts to
improve or support respectful
relationships

Online relationships

that the same principles apply to
online relationships as to face-to-
face relationships, including the
importance of respect for others
online including when we are
anonymous.

Being safe

about the concept of privacy and
the implications of it for both
children and adults; including that it
is not always right to keep secrets if
they relate to being safe.

how to recognise and report
feelings of being unsafe or feeling
bad about any adult.

how to report concerns or abuse,
and the vocabulary and confidence
needed to do so.

where to get advice e.g. family,
school and/or other sources.

Mental wellbeing

that mental wellbeing is a normal
part of daily life, in the same way as
physical health.

that there is a normal range of
emotions (e.g. happiness, sadness,
anger, fear, surprise, nervousness)
and scale of emotions that all
humans experience in relation

to different experiences and
situations.

how to recognise and talk about
their emotions, including having a
varied vocabulary of words to use
when talking about their own and
others’ feelings.
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Year 6

1. Puberty: recap and
review

We are learning about
the changes that
happen during puberty
(recap from year 4-5)

2. Puberty: change and
becoming independent
We are learning about
managing change

and becoming more
independent

3. Positive and healthy
relationships

We are learning about
positive, healthy
relationships

4. How babies are
made

We are learning about
how a baby is made

In addition to recapping on the Year 4 and 5 content:

H24. problem-solving strategies for dealing with emotions,
challenges and change, including the transition to new
schools

H33. about the processes of reproduction and birth as part
of the human life cycle; how babies are conceived and born
(and that there are ways to prevent a baby being made);
how babies need to be cared for

H35. about the new opportunities and responsibilities that
increasing independence may bring

H36. strategies to manage transitions between classes and
key stages

R1. to recognise that there are different types of
relationships (e.g. friendships, family relationships,
romantic relationships, online relationships)

R2. that people may be attracted to someone emotionally,
romantically and sexually; that people may be attracted

to someone of the same sex or different sex to them; that
gender identity and sexual orientation are different

R5. that people who love and care for each other can be in
a committed relationship (e.g. marriage), living together,
but may also live apart

R6. that a feature of positive family life is caring
relationships; about the different ways in which people care
for one another

R30. that personal behaviour can affect other people; to
recognise and model respectful behaviour online

R31. to recognise the importance of self-respect and

how this can affect their thoughts and feelings about
themselves; that everyone, including them, should expect
to be treated politely and with respect by others (including
when online and/or anonymous) in school and in wider
society; strategies to improve or support courteous,
respectful relationships

Changing adolescent body

® key facts about puberty and
the changing adolescent body,
particularly from age 9 through
to age 11, including physical and
emotional changes.

about menstrual wellbeing
including the key facts about the
menstrual cycle.
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